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SEEDLING’S PROMISE:
A Mentoring Program For Children of Incarcerated Parents

WHAT IS SEEDLING’S PROMISE?

Recognizing the need of the children in the Austin area, the Seedling Foundation
developed Seedling's Promise, a school-based mentoring program for children of
incarcerated parents (Table 1). The purpose of the program is two-fold:

e To provide all children who have incarcerated parents with a long-term,
positive relationship with a trained adult mentor, in hopes they may be better able
to navigate the challenges experienced during this period of family separation, and

e To help the children develop or maintain positive attitudes towards and
connections to school, so that they may have a clear understanding of the critical
need for education to achieve their long-term goals.

The program appears to be meeting an important community need, as evidenced
by substantial increases in the numbers of children and schools supported by the
program each school year (Table 1).

Table 1. Seedling’s Promise has grown substantially over four years.

School Year # of Children Served # of Schools Served % Increase

2006-07 115 15

2007-08 178 21 54.8%
2008-09 320 28 79.8%
2009-10 408 26 27.5%*

Source. Seedling’s Promise program enrollment records, 2006-2010. * Federal funding
ceased, and program funding decreased. Thus, no new schools were added in 2009-
2010.

In 2009-2010, this program operated on funds provided by multiple sources. Austin
independent School District’s Department of School Family and Community
Education provided a total of $75,250 to support the program. This contribution
included local school district and grant dollars. Austin Energy provided $10,000, and
The United Way, Williamson County granted the program $20,000. No federal
funding was available to support the program in the 2009-2010 school year, as in
years past.

WHO ARE THE CHILDREN?

In the 2009-2010 school year, Seedling’s Promiseformally served a total of 408
children in 26 schools in the Austin, Pflugerville, Round Rock, and Georgetown
Independent School Districts. Of these, 337 children were in active mentoring
relationships at the end of the school year.

Most mentees were low-income and minority.Low family income can hinder
children's cognitive and social development (NCCP, 2009). These effectshave been
found related to dropping out of school, compromised health, poor employment
outcomes, and poverty in adulthood. Additionally, many mentees
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were highly mobile and may not have been consistently enrolled in or attending school. Some
moved to schools not officially supported by the program. The mentors often chose to
continue the mentoring relationship and meet with the child in their new school, even though
the Seedling Foundation was not providing official support to that school. To date, the
Seedling Foundation has documented mentors continuing their relationships with children in
34 of these additional schools.

Figure 2: Most children who are served by Seedling’s Promise are low-income and minority.

100%
80%
60%
40%
20%

0% - B

Female
53%

Economically Limited Special
Disadvantaged English Education
Proficient
Sources. Seedling Program records and Austin ISD enrollment files provided by
the Department of Program Evaluation, June 2010.
Quick Fact

WHO ARE THE MENTORS?

With the successful identification of many eligible participants,
one of Seedling staff’s primary concerns is finding enough
mentors to commit to a long-term relationship with a child of an
incarcerated parent. Each year, Seedling Foundation staff
prioritize the recruitment and retention of their mentors. They
reach out to a variety of community businesses, organizations,
and agencies to educate them about children who have
incarcerated parents and to request assistance in responding to
the needs of the children in the community. Many of the
mentors come from workplaces or organizations where
administrators and supervisors create an encouraging and
supportive environment for those volunteering. It is expected
that the mentor support from within the workplace, in addition
to that provided by Seedling Foundation staff, will support high
quality and long-lived match relationships.

Prospective mentors are thoroughly screened. For each
application, a thorough background check is conducted for each
prospective mentor. The inquiry is conducted by the Texas
Department of Public Safety and cross-referenced with the
Sexual Offender registry. Due to the care used in the initial
recruiting, 100% of the mentor applicants passed the background
check and were approved for participation in the program.

Seedling’s Promise relies on
strong community
partnerships. Supporting
organizations include:

Austin American
Statesman

Austin Independent
School District

City of Austin,

First United Methodist
Church,

Jimmy Jacobs Homes,

Office of the Attorney
General,

T3 (advertising agency),

Texas Association of
School Business
Officials,

Texas Department of
Transportation, and

theTexas
EducationAgency.
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In 2009-2010, there was some diversity among mentors. Approximately 71% were female, 58%
were White, 22% were Hispanic, and 17% were African American. Thirty-one percent of the
mentors were mentoring in cross-race matches.

HOW LONG DO MENTORING RELATIONSHIPS LAST?

The research concerning the longevity of mentoring matches has begun to develop. Grossman
and Rhodes (2002) found significant benefits in mentoring relationships when the relationships
were at east 12 months in duration. They also reported the risk of match termination to peak at
the 1-year anniversary and expected most matches to last an average of 17 months. A national
survey conducted by MENTOR/National Mentoring Partnership (2003) found most programs
expected mentoring relationships tomeet a minimum expectation of 6 months and only 15% of
mentoring programs had an expectation that mentoring relationships last over 12months.

The research findings were taken into account, and the duration of mentoring relationships
supported by Seedling’s Promise was examined. The annual return rate of mentors remained
stable across school years (Figure 1). The percentage of mentors who were matched with
children for more than one year increased significantly in 2009-2010. In 2009-2010, the average
mentoring relationship lasted 14 months, and the average commitment of mentors to the
program was approximately two years. Most of the matches ended due to the mobility of the
children or changes in the mentor’s work or personal life that prevented them from continuing.

Figure 1. The annual return rate of mentors remained stable across school years. The
percentage of mentors who were matched with the same child for more than one year
increased significantly in 2009-2010.
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Figure 2. The average mentoring
relationship lasted 14 months.
Forty-four percent of Seedling’s
Promise mentoring relationships
continued beyond 12 months.
Fourteen percent of current
matches were in the beginning
months of their relationship.
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HOW ARE THE MENTORS PREPARED?

Seedling’s Promise invested much time and effort in the
training and support of their mentors. Each year, the
training materials were refined and enhanced using
research-based practices and recommendations from
experts in the field. It was expected that quality training

Quick Fact

Research-based mentor training
and support sessions are provided
throughout the year. The 2009-

2010 training/support calendar

would develop the potential for long-lasting, engaging
follows:

mentoring relationships. Identified best practices from

the Foundation’s efforts to train mentors follow. Transition to Middle School,

August
Using current research and support from experts in the

field, Seedling Foundation staff developed and refined
mentor training manuals pertaining to the operating
procedures and expectations of the program prior to the
start of each program year. They used the mentor
training materials written by expert Ann AdalistEstrin and
the Family and Corrections Network which covered the
cultural implications in mentoring, the characteristics of
children of incarcerated parents, and descriptions of
children experiencing poverty in addition to general
information about serving as mentors in the public school
setting.

First Comes Trust, October

My Mentee is in Trouble,
November

Mentor Support Luncheon,
November

Mentor University, January
Setting Boundaries, January
Planting a College Seed, February

The Impact of Race & Ethnicity,
March

Developmental Stages of Youth,

Seedling Foundation staff also provided training sessions March

specifically designed for new and returning mentors. New
mentors engaged in orientation sessions where program
guidelines and expectations were communicated, and
mentoring materials were provided for their use. Additionally, Seedling staff conducted a series
of mentor support training sessions at school sites and work sites throughout each year.

Summer Options, April

The Seedling Foundation continued to publish an improved version of their online newsletter,
the Mentor Minute, monthly throughout the 2009-2010 school year. This newsletter became
more scholarly, providing articles based on the most current research pertaining to mentoring
and children with incarcerated parents. Each issue contained a calendar of support and training
events as a reminder to mentors about the support available to them. Also, the newsletter
offered helpful tips for getting to know the children better and to create quality mentoring
experiences. Current and past issues of the Mentor Minute are available online and can be
accessed at http://www.seedlingfoundation.net/content/view/24/39. Seedling staff highly
encouraged mentors to use this resource to support their mentoring experiences.

As the Seedling Foundation staff participated in national conferences and engaged in a book
study, they learned more about the support of mentoring relationships. Seedling Foundation
staff studied Stand by Me: The Risks and Rewards of Mentoring Today's Youth by Jean E.
Rhodes, a Professor of Psychology at the University of Massachusetts, who has conducted
multiple research studies addressing the role of mentors with vulnerable groups, including
children of prisoners. This book outlined effective mentoring practices and described the


http://www.seedlingfoundation.net/content/view/24/39
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potential that exists in such relationships. The book also described the dangers when matches

are rushed and the mentors are sent forth with more
enthusiasm than understanding and preparation. As a result,
the Seedling staff began reviewing their matching and
training processes and identifying ways they can better
prepare mentors to enter the relationship before they are
matched. The focus of future training will be on maximizing
the potential of the relationship, or positive youth
development. Additionally, the Seedling Foundation will
require an extended pre-match training commitment from
new volunteers in the coming school year.

HOW ARE THE MENTOR-MENTEE RELATIONSHIPS
SUPORTED?

The Seedling Foundation has fully developed a strong, wrap
around support model designed to monitor and nurture the
match relationships. Each year, the support services
qualitatively improved in such a way that the relationships
have the potential to truly flourish over time. Over time,
program evaluation results have identified best practices for

monitoring and support of the relationships (Looby, 2008 and

2009). Identified best practices follow.

= The Seedling Foundation provided mentoring within
the school setting. Using the school setting was
important for the child of an incarcerated parent,

“I have other volunteer
experience and | am very
satisfied with the training and
staff from the Seedling
Foundation. They are very
supportive and encouraging
which makes the desire to
mentor longer easy.”

“Seedling is a model for how
mentoring programs should be
run. They don't just throw you
out to mentor children, they
provide training and assistance
every step of the way. The
support is a large factor in my
happiness with this program.”

“The sessions provided by the
Seedling Foundation Staff allow
volunteers opportunities to
share their experiences with
one another, which inturn,
build encouragement and
support.”

Seedling Mentors, June 2010

because the advocate/ role model for the child was able to provide the child with a
sense of importance and acknowledgement in a place where they often have been

disenfranchised.

= Seedling staff and school personnel made phone calls and sent emails to check in with

the mentors on a regular basis.

= Seedling partnered with campus staff and Communities In Schools (CIS) staff in the
schools. The campus support helped mentors to connect with their mentees and to
weather rough patches that may have occurred while developing and sustaining the

mentoring relationship.

= Mentors met weekly with their mentee during the lunch period. The school setting also
provided structure for the mentoring relationship and allowed school personnel to
monitor the relationships as they develop. Once a relationship had been established,
the mentor pair may choose to meet more frequently and in other settings, if approved

by school and program staff.
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The Seedling Foundation hosted social events for the mentees, mentors and caregivers
throughout the school year allowing all of the
participants to spend time together. In addition to
the fun, these events helped the caregiver and Seedling’s Promise sponsored
the mentors better understand one another to social events for mentees,
collaboratively support the child. mentors, and caregivers that
were highly rated by
participants. The Seedling
Foundation hosted 12 events
in the 2009-2010 program

Quick Fact

The Seedling Foundation enlisted the aid of
national experts to support program
development. Ann AdelistEstrin, Director of the
National Resource Center for Families year. Over the year, 73
andChildren of the Incarcerated, provided mentees and their families
intensive professional development for the attended an event.
Seedling Foundation staff.Representatives from
participating schools were included in the
training. In these development sessions, emphasis was placed on match relationship
support. Additionally, Seedling staff and school contacts studied brain research showing
how trauma in children’s lives can impact brain chemistry, having effects on
interpersonal relationships and academic achievement.

The Seedling Foundation hosted small-scale mentor support programs throughout each
year that were focused on special issues identified by Seedling staff and/or mentors. For
example, these sessions focused on the elementary to middle school transition, trust
development, child development stages, and/or alternative educational placement
facilities and mentor/mentee contact when children were sent to one. One hundred
ninety-eight mentors participated in non-mandatory trainings that extended beyond the
required Orientation session.

Seedling staff used closely monitored mentee-mentor match relationships. The Seedling
program database provided information to efficiently manage mentee and mentor
information and track match relationships. Seedling staff closely monitored school
enrollment information to track student mobility and regularly updated program
participation records as they followed up with mentors on their experiences.

COLLABORATIONS

Importantly, Seedling’s Promise established connections to and relationships with community
members and organizations. With the consistent outreach into the community, program staff
nurtured the relationships with high-level decision-makers from several large organizations.
Significant collaborative efforts identified in the 2009-2010 school year follow:

The City of Austin identified Seedling’s Promise as one of only a handful of city-wide
programs that are a part of the City’s Mentor-Tutor Initiative. The City committed to
providing two hours a week of volunteer time for all employees wishing to serve as a
Seedling mentor. In 2009-2010, they provided 65 volunteers.

The Office of Attorney General (OAG), has been a program partner across four program
years. The agency has hosted mentor information sessions and high-level OAG
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administrators have communicated their program support to all employees. As a result,
59 mentors from the OAG participated in 2009-2010.

= Austin Independent School District provided student information to locate the highly
mobile mentees throughout the district throughout the school year and provides
student data to evaluate the outcomes for program participants.

= Communities in Schools (CIS) provided campus level support and outreach. CIS staff
often served as school contacts for the program and allocated some of their time to
case manage the children who have Seedling mentors.

= My Healing Place (MHP) provided a 10-week support group for children to address their
feelings of grief and loss related to the incarceration of their parent.

= The United Way, Williamson County provided $20,000 in grant funds to support
program operations.

= The Seedling Foundation collaborated with the Capital Area United Way’s One Hour For
Kids. This collaboration between eight Texas nonprofits focused on finding mentors and
tutors for middle school students in Austin Independent School District (AISD) and
Manor Independent School District (Manor ISD). The supporting nonprofits also
included: Big Brothers Big Sisters, Girl Scouts of Central Texas, Manor ISD Project
Mentor, River City Youth Foundation, Con Mi MADRE, Communities in Schools, and
Breakthrough. Mentors and tutors were asked to give at least one hour each week to
their student.

WHAT DO PARTICIPANTS SAY ABOUT THE PROGRAM?

To describe the quality and outcomes of the mentoring relationships, program surveys were
administered to program stakeholders in Spring 2010. The spring 2010 response rates increased
for all groups, compared with last year’s survey, and 56% percent of all teachers, 64% of all
mentors, and 74% of students responded. The response rates were determined to be
representative at a 95% confidence-level for all groups. Complete survey results are provided
in the Appendices.

Mentors

Overall, the mentor survey responses were highly positive and consistent with their survey
responses from last year. Mentors highly rated Seedling’s program implementation, training,
and support. Ninety-six percent of mentors who asked for support found the support provided
by Seedling staff to be extremely or mostly helpful. All of the new mentors were with the
recruitment and orientation processes. Most mentors weresatisfied with the content and
training within Seedling’s training and support activities, and 75% of those felt more confidence
in their mentoring as a result.

Importantly, mentors reported positive relationships with the children they were mentoring.
Ninety-five percent of mentors reported excellent or good relationships with their mentees.
Significantly fewer mentors (76%) reported the relationship to be extremely or mostly helpful
for their mentees, compared with 86% of mentors responding to the question last year.
However, significantly more mentors (80%) reported they planned to continue the mentoring
relationship in the next school year, compared with reported mentor intentions (74%) last year.
Overall, 95% of mentors rated their overall experience with the program as excellent or good.
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In support of their ratings, mentors shared numerous examples of the relationships being
developed and the influence the relationship has for both the mentee and mentor. The
mentors described instances where the experience helped the child develop self-confidence
and promoted academic success. This year, multiple mentors provided more descriptions of
helping their mentees learn English. Assistance with the development of a second language has
not been mentioned in the past by mentors. In contrast with previous years’ open-ended
responses, fewer mentors described their own doubt about the helpfulness or worth of the
experience for the child.

The positive results from the mentor surveys are important. Rhodes, J., Spencer, R, Keller, T.,
Liang, B., and Noom, G.(2006) assert that mentors can demonstrate that positive relationships
with adults are possible. The relationship may provide a therapeutic experience for children
who have experienced unsatisfactory relationships with their parents.

“On three different visits he
asked if | was coming back
next year. Each time | said,
"If you want me to, I'm
coming." So he obviously
wants me to come back for a
5th year. I'll never know
exactly how the mentoring
experience helps him overall,
but it's one of those things
where you just know it
does.”

Seedling Mentor, June 2010

Mentees

Overall, the mentee responses were highly positive and consistent with their survey responses
last year. In the survey, the children responded to questions regarding their relationships with
their mentors. Eighty-eight percent of the children reported that their mentors provided a
positive distraction from their problems, and 96% believed their mentors were involved in their
interests. Most of the children felt happy (94%) and important (91%) when they were with
their mentors. The children (90%)reported they could trust their mentor, and 95% reported
that their mentors listened to them.

Mentees also responded to questions concerning personal outcomes. Most of the children
(98%) reported that they felt good about themselves, and almost all of the children
(98%)reported avoidance of drugs and alcohol. They looked forward to seeing their mentors
(98%). Most of the children reported that they “tried their best” on schoolwork (97%). They
also tried to “stay out of trouble at school” (96%) and reported that they could “work through
conflicts better” because of the help their mentors gave to them.

The mentee’s comments indicated that their mentors provided much needed opportunities for
fun and were supportive of the child. Many of the comments indicated that strong relationships
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were developing between the child and the mentor. When they were asked about what they
would change about the program, most of the mentees said, “nothing.” However, many of
them requested that they see their mentor more often.

The welcome respite and “enjoy-ability” of the mentoring relationship described by the
mentees should be regarded seriously. Researchers have found that involvement in purely
enjoyable interactions can lead to improvements in other important relationships for some
youth and counteract negative views they may have of themselves or of other adults (Rhodes,
et al., 2006).

“She is very understanding
and she is nice to me. She
gives me great advice for
school and out of school.”
“She makes me calm down &
we can sit back & talk.”

“When me and him see each
other | feel happy and
important.”

Seedling Mentees, May 2010

Teachers

Teachers provided an additional perspective on the mentoring experience and outcomes for
the children. Overall, their responses were highly positive. Eighty-seven percent of teachers
reported that mentees looked forward to meeting with their mentors each week, and 13%
were “unsure”. Eighty-seven percent of teachers recommended that the mentees continue
participating in Seedling’s Promise mentoring program.

Teachers had mixed responses in regards to whether their students experienced positive
outcomes as a result of the program in the following areas: academic effort, classroom
behavior, and interpersonal relationships. However, they qualified their ratings in the open-
ended portion of the survey. They reiterated that they believed the mentoring experience was
beneficial to their students, even though immediate outcomes in the classroom were not
observed at this time. Teachers highly praised the quality and contributions of the mentors.

“Thank you for providing a
mentor for my student. |
have seen an improvement
in his behavior and
attitude. While he has
made many gains, he
would continue to benefit
from participation in this
program. Thank you! “

Teacher, May 2010
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DOES MENTORING RESULT IN ACADEMIC BENEFITS FOR THE STUDENTS?

Attendance

In regards to school attendance, Seedling mentees had
significantly higher school attendance rates, compared with
other students attending the same schools (Table 2). This
finding is considered especially positive given that the
mentees are a highly mobile population and may be
experiencing circumstances that negatively influence regular
school attendance. Further, mentees reported on their
surveys that they tried to be in school on the days their
mentors were scheduled to visit.

Table 2. Seedling mentees had better attendance rates than
did their peers.

Annual Attendance Rates

2008-2009 2009-2010
Seedling Mentees 94.8%* 94.2%*
Comparison Group 93.6% 91.9%

Sources. AISD student enrollment and attendance files, 2008-2009 and
2009-2010. (p>.05)

Discipline

In the area of student discipline, there were a few differences
between Seedling mentees and the comparison group. While
the overall percentage of Seedling mentees who had one or
more disciplinary offenses was slightly higher than the
comparison group, the difference was not statistically
significant (Tables 3 and 4). Among students who had
disciplinary offenses, a significantly higher percentage of
Seedling mentees had only one offense; a significantly lower
percentage of Seedling mentees had 2-5 offenses; and a

Technical Notes. Due to
data availability issues, only
data for mentees enrolled in
Austin ISD were examined in
the following analyses. The
AISD Seedling mentees
(n=290) included those who
were listed as active
program participants at the
end of the school year.
Comparison students (n=
5,984) were actively
enrolled in the same schools
along with Seedling
mentees. All comparison
students were documented
as being economically
disadvantaged and as having
an at-risk status in the state
Public Education
Information Management
System (PEIMS). Descriptive
statistics were used to
summarize outcomes for
each group. Tests of
significance were conducted
to determine if statistical
differences existed between
the two groups’ mean scores
on each variable.

significantly higher percentage of Seedling mentees had 10 or more offenses (Table 5). These
findings are considered a positive finding, as research has indicated that children with
incarcerated parents are more likely to exhibitphysical aggression and classroom behavior
difficulties, resulting in higher discipline rates than their peers (Trzcinski, E., Satayanathan, D.,

and Ferro, L. ,2002).

Tables 3 and 4. Overall discipline rates for Seedling mentees were similar to their peers.

Disciplinary Offenses, 2009-2010

Percentage with
No Disciplinary Offense

Seedling Mentees 75.6
Comparison Group 78.5

Percentage With One or More
Disciplinary Offenses

244
21.5

Sources. Seedling program records, AISD student enrollment and discipline files, June 2010. (p>.05)

10
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Summary of Disciplinary Offense Frequency, 2009-2010

Seedling Mentees Comparison Group

(n=71) (n=2,899)
Average Number of Offenses 6.8 5.3
Median (in the middle of the distribution) 4 3
Mode (most frequent value) 1 1
Maximum Number of Offenses 57 78

Sources. Seedling program records, AISD student enrollment and discipline files, June 2010.

Table 5. While significantly lower percentages of Seedling mentees had only one discipline
offense, Seedling mentees also had a significantly higher percentage with 10 or more
offenses, compared with their peers.

Summary for Students with Disciplinary Offenses, 2009-2010

Percentage with1  Percentage with 2-5 Perf:entage Percentage with
o L with 6-9 10 or More
Elidliplle(7y VEApIITEY Disciplinary Disciplinary
Offense Offenses Offenses Offenses
Seedling Mentees 32.4* 29.5%* 16.9 21.0*
Comparison Group 24.8 46.2 14.2 14.7

Sources. Seedling program records, AISD student enrollment and discipline files, June 2010. (p>.05)

Types of disciplinary offenses were examined for both groups of students and ranked in the
order of the frequency in which the offenses occurred (Table 6). Most of the incidences were
similar in nature. With one exception, the most frequently occurring offenses were categorized
as lower level infractions. Overall, these findings are considered positive considering the
circumstances of the mentees, compared with their peers. Further, most mentees reported on
their surveys that their mentors offered guidance when they had problems and experienced
conflict.

Table 6. Most Seedling mentees and their peers had similar types of disciplinary offenses.

Top 10 Disciplinary Offense Types, 2009-2010

Seedling Mentees Comparison Group
(n=71) (n=2,899)
1 Rude to Adult Classroom disruption
2 Physical aggression toward another student Insubordination
3 Classroom disruption Skipped class
4  Insubordination Rude to adult
5 Fighting Physical aggression toward another student
6 Assault on another student* Fighting
7  Rude to another student Left school without authorization
8 Skipped class Rude to another student
9 Left school without authorization Tardy
10 Unclassifiable Violation

Sources. Seedling program records, AISD student enrollment and discipline files, June 2010. * Higher- level offense.

11
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Texas Assessment of Knowledge and Skills (TAKS)

On the teacher, mentor, and mentee surveys, respondents believed that the experience helped
to improve academic achievement. To explore this perception, Reading and Math TAKS scores
were examined. Compared with their peers, Seedling mentees did as well or significantly better
on the Reading and Math TAKS tests in spring 2009 and 2010. The percentage of Seedling
mentees and comparison students who met the passing standard on the Math TAKS test
significantly increased from spring 2009 to spring 2010. However, a significantly greater
percentage of Seedling mentees met the math standard, compared with their peers. Further,
the significant increases in Math TAKS passing percentages were evident for mentees who had
been in a mentoring relationship longer than three months.

Table 7. Compared with their peers, Seedling mentees did as well or better on the Reading
and Math TAKS tests in spring 2009 and 2010.

Reading TAKS Test: Math TAKS Test:
Percentage Who Met Standard Percentage Who Met Standard
2009 2010 2009 2010
<3 months 80.0 83.3 66.7 69.5
3-12 months 89.5 82.3 60.7 78.9%
12-24 months 78.1 62.5% 48.6 69.7*
24+ months 66.7 63.2 33.3 74.5%*
Seedling mentees (n=142) 80.0* 721 54.5 74.6*
Comparison group (n=5,662) 66.4 74.1%* 49.8 65.1*

Source. Austin ISD TAKS test files, June 2010.
Notes. Data include scored tests only for active students in 2010 with scored tests during the spring 2009
and 2010 TAKS administrations. Retests are not included. (*p<.05)

WHAT DOES ALL OF THIS MEAN?

) Highlights from the Evaluation
The program evaluation results revealed

effective, thoughtful program implementation Seedling’s Promise is characterized by:

resulting in positive outcomes for the children it =  Aresearch-based model to
served. Most mentees had relatively long-term support mentoring relationships;
positive relationships with a trained mentor, *  High-quality, committed mentors;
positive attitudes about their mentoring * Asolid community support

network, and
Ll Long-lasting mentoring
relationships.

experience, and academic performance as good
as or better than their peers.Thus, it might be
expected that: a) many children and mentors

continue to engage in stable, long-term Resulting in:

mentoring relationships, b) the program will »  Affirmative participant

continue to grow through the increasing perceptions of the program’s
identification of children in the community and significance and outcomes; and
the willingness of volunteers to mentor them, *  Positive influence on attendance,
and c) positive outcomes for the children of discipline, and academic
incarcerated parents will be realized. achievement,

12
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WHAT ARE THE IMPLICATIONS OF THESE FINDINGS?

The findings from this report have implications for future program development. Specifically,
the Seedling staff should:

Identify additional and ongoing funding sources to continue their commitment to the
children in the community.

Continue to use research-based practices to develop mentor training and support
services. This development may include innovative ways to extend their outreach to the
mentors and include community partners. For example, the Seedling Foundation could
develop interactive, web-based mentor training events.

Develop a plan to manage program growth. The plan should identify the Foundation’s
capacity to continue serving children well, while still addressing need in the community.
Continue to develop community collaborations. The collaborations develop community
awareness of the needs of children with incarcerated parents and may help all
organizations involved to work more efficiently and effectively.

Continue inquiry into the affective and academic outcomes for the mentees as
mentoring relationships continue.

13
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APPENDIX 1: Mentee Survey Results, Spring 2010

Summary:

To elicit feedback on program implementation and outcomes for the 2009-2010
school year, 143 children who were 9 years and older and who participated in the
Seedling Foundation’s Mentoring Children of Prisoners Program for at least nine months
were asked to complete a short survey. Seventy-four percent of the children completed a
survey. This response rate was determined to be representative of the group at a 95%
confidence level.

Overall, the mentee responses were highly positive. In regards to the mentoring
relationship, highlights from the survey include:

. Mentors provided a positive distraction from the children’s problems

° Most of the children believed their mentors were involved in their interests.
° Most of the children felt happy and important when they were with their
mentors.

° Most of the children reported they could trust their mentor,

° Most of the children reported that their mentors listened to them.

In regards to student outcomes, highlights from the survey include:

° Most of the children reported that they felt good about themselves.

° Almost all of the children reported avoidance of drugs and alcohol.

° Most of the children looked forward to seeing their mentors.

° Most of the children reported they “tried their best” on schoolwork.

° Most of the children they tried to “stay out of trouble at school”.

The mentee’s comments indicated that their mentors provided much needed
opportunities for fun and were supportive of the child. Many of the comments indicated
that strong relationships were developing between the child and the mentor. When they
were asked about what they would change about the program, most of the mentees
said, “nothing.” However, many of them requested that they see their mentor more
often. Examples of the mentees’ comments follow.

“She makes me calm down & we can sit back & talk.”

“She is fun w/me and she brings me gifts and | tell her about my life and she tells
me about her life.”

“When | have a problem, | can go to her for advice.”

“He takes me to the movies and to eat lunch together. He comes every Thursday
or Friday, and we do fun things together when we're at school - like reading
together. He's my favorite mentor - we've been together since Pre-K.”

“She is very understanding and she is nice to me. She gives me great advice for
school and out of school.”

“She understands where I'm coming from and she never judges me and she always
has great advice.”

“When me and him see each other | feel happy and important.”

“He is a good friend to me and he know how to rite coligrfe (calligraphy).”
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Mentee Survey Results, Spring 2010

%

%

%

%

%

10.

11.

12.

13.

14.

15.

16.

My mentor helps me take my mind off
things by doing something with me.
Sometimes my mentor promises we will
do something, then we don't do it.

My mentor is always interested in what |
want to do.

My mentor makes me feel mad.

My mentor and | like to do a lot of the
same things.

It helps me when my mentor gives me
advice.

| wish my mentor knew me better.

| wish my mentor spent more time with
me.

When | am with my mentor, | feel
important.

| wish my mentor asked me more about
what | think.

| feel | can't trust my mentor with
secrets because my mentor would

tell my parent/guardian.

When | am with my mentor, | feel
happy.

When | am with my mentor, | feel
disappointed.

My mentor comes to see me each
week.

When | am with my mentor, | feel
bored.

When something is bugging me, my
mentor listens while | talk about it.

84.67

3.81

93.27
1.94
49.52

84.91
23.58
53.33

77.36

21.70

4.76

88.68

1.90

50.00

4.72

90.57

9.52

18.10

2.88
3.88
23.81

6.60
12.26
12.38

14.15

16.04

5.71

4.72

2.86

28.30

8.49

3.77

3.81

11.43

2.88
1.94
22.86

6.60
12.26
8.57

7.55

14.15

2.86

5.66

0.95

13.21

3.77

2.83

1.90

66.67

.96
92.23
3.81

1.89
23.58
25.71

0.94

48.11

86.67

0.94

94.29

8.49

83.02

2.83

3.8

1.6

3.9
1.2
3.2

3.7
2.1
2.9

3.7

2.1

13

3.8

1.1

3.2

13

3.8

*bolded font indicate most favorable responses.
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Mentee Survey Results Continued, Spring 2010

VTG Sortof  NotVery NotatAll Mean
True True True
% % % % %
87.62 10.48 .95 .95 3.8
1. Ifeel good about myself.
2. lgoto sc;hool events (like carnivals & 4571 3143 6.67 16.19 31
assemblies).
3. lask my mentor for help with 37.04 11.11 7.41 44.44 3.5
problems when | need it.
4. When | have a COﬂﬂICt.WIth a 65.71 24.76 476 476 35
teacher, we can work it out together.
5.  When | have a conflict with my
friends or classmates, we can work it 59.05 23.81 8.57 8.57 3.3
out together.
6. When | have a conflict with my family
members, we can work it out 67.31 15.38 6.73 10.58 3.4
together.
7. | can work through conflicts better
because of the help my mentor gives 75.24 20.00 1.90 2.86 3.7
to me.
8. Istay away from alcohol, tobacco and 94.29 381 95 95 3.9
other drugs.
9. I!qok forward to the day my mentor 86.54 11.54 0 1.92 3.8
visits.
10. |try my best to do well on my 383.33 13.73 1.96 0.98 3.8
schoolwork.
11. My grades are bet.ter because of the 58.76 28.87 515 792 34
help my mentor gives to me.
12. |try to stay out of trouble in school. 76.70 20.39 1.94 0.97 3.7
13. | make good decisions about my
behavior at school because of the 67.01 26.80 3.09 3.09 3.6
help my mentor gives to me.
14. When | do something wrong, | admit 59.62 78.85 769 385 3.

to it.

*bolded font indicate most favorable responses.
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APPENDIX 2: Mentor Survey Results, June 2010
Summary:

To elicit feedback on program implementation and outcomes for the 2009-2010 school
year, mentors working with children in Seedling’s Promise, a mentoring program for children of
incarcerated parents supported by the Seedling Foundation, were asked to complete a short
survey. A web-link to the survey was emailed to 342 mentors with verified email addresses in
June 2010 and 47% responded as of July 15, 2010. Of those responding, 45% were mentors who
just completed their first year in the mentoring program and 55% mentored in previous years.
This response rate was determined to be representative of the group at a 90% confidence level.

Overall, the responses were highly positive. Major findings from the survey are listed
here and complete results follow.

Program Implementation and Support

= 96% of mentors who asked for support found the support provided by Seedling staff to be
extremely or mostly helpful.

= All of the new mentors were extremely or mostly satisfied with the recruitment and
orientation processes.

=  Most mentors were extremely or mostly satisfied with the content and training support of
Seedling’s training and support activities and 75% of those felt more confidence in their
mentoring as a result.

Relationship with Mentee

= 95% of mentors reported excellent or good relationships with their mentees.

= 90% of the mentors saw their mentees regularly throughout the school year.

= 76% of the mentors reported their time with mentees to be extremely or mostly helpful.
=  95% of mentors rated their overall experience with the program as excellent or good.

= 80% of the mentors planned to continue the mentoring relation in the 2010-2011 school
year.

In support of their ratings, mentors shared numerous examples of the relationships
being developed and the influence the relationship has for both the mentee and mentor. The
mentors described instances where the experience helped the child develop self-confidence and
promoted academic success. This year, multiple mentors provided more descriptions of helping
their mentees learn English. Assisting with the development of a second language has not been
mentioned in the past by mentors. In contrast with previous years, fewer mentors described
doubt about the helpfulness or worth of the experience for the child. Examples of their
comments follow.

| think it gave her the opportunity to be with someone who cares about her other than
her friends or guardian. | asked her a lot about herself and gave her a new perspective
on what she was doing and her accomplishments. | think she needed and enjoyed the
encouragement and freedom to be herself with someone new.

I don't know exactly, but on three different visits he asked if | was coming back next year.
Each time I said, "if you want me to, I'm coming." So he obviously wants me to come
back for a 5th year. I'll never know exactly how the mentoring experience helps him
overall, but it's one of those things where you just know it does.
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Her teacher told me that she is more confident and has excelled in increasing her reading
level. In the beginning she was reading below grade level but now is exactly where she is
supposed to be.

Speaking positive words, words that give life and hope to this young man to believe in
himself and understand there is hope for his future. He is not bound by the decisions of
his family and the circumstances of his life today. | know he will understand a good
education will open doors for him to succeed in life.

| know my mentee attended school on our meeting days. She seemed to appreciate the
routine. She also seemed to appreciate monitoring her grades and talking about her
teachers and experiences in her classes.

He is learning English and | am learning Spanish, so we exchanged lessons a bit - in
particular, a week after | taught him "forehead" he demonstrated spontaneously that he
knew this word - for the most part, | was mindful that he had a much greater need to
learn English than | do to learn Spanish, so | tried to stick with talking in English.

Summary of Mentor Responses: Program Implementation and Support

During your mentoring experience this year, did you contact a Seedling Mentor Director for assistance?

Answer Options Response Response Count
Percent
Yes 42.8% 68
No 57.2% 91

Was the Mentor Director helpful?

Answer Options Response Response Count
Percent
Extremely helpful 44.3% 70
Mostly helpful 10.8% 17
Sometimes helpful 1.9% 3
Not at all helpful 0.0% 0
Does not apply. | did not contact a Seedling Mentor Director. 43.0% 68

During your mentoring experience this year, did you ask the school contact for assistance?

Answer Options Response Percent Response Count
Yes 64.8% 103
No 35.2% 56

At the school where you mentored, was the mentor contact helpful?

Answer Options Response Percent Response Count
Extremely helpful 46.2% 73
Mostly helpful 19.6% 31
Sometimes helpful 8.9% 14
Not at all helpful 0.6% 1
Does not apply. | did not ask the mentor contact at my 24.7% 39

school for assistance.
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If you are a new mentor this year, were you satisfied with the initial recruitment process and explanation
of duties?

Answer Options Response Percent Response Count
Extremely satisfied 33.1% 46
Mostly satisfied 19.4% 27
Sometimes satisfied 0.0% 0
Not at all satisfied 0.0% 0
Does not apply. | am not a new mentor. 47.5% 66

Indicate how helpful the CONTENT of each session was for you.

100% || - — — - | ) B
80% — . . -
60% - I I I . - t
40% - . Not at all helpful
COE e " e Em B S
0% | - T T . T T . . . Mostly helpful
> ¢ & & > S et e
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100% _ = ]
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70% - l l - l I l - l:
60% - —
SOZA - —
ggéz I " Not at all satisfied
0, -
%g%‘z _E. I I i A little satisfied
0, - T T
° i Mostly satisfied
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P /\@"’ s S 6@0 é& && 5@@ <& W Extremely satisfied
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O @ o >
& S ®
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If you attended a Mentor Support Luncheon, did you find it to be a helpful way for you to have your
questions/concerns about your mentoring experience addressed?

Answer Options Response Percent Response Count
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Yes 50.7% 74
No 3.4% 5
Does not apply. | did not attend a Mentor Support 45.9% 67
Luncheon.

As a result of the training and support | received from the Seedling Foundation, | feel more confident in
the mentoring experience.

Answer Options Response Percent Response Count
Yes, definitely 75.5% 105
Somewhat 23.0% 32

No, definitely not 1.4% 2

Summary of Item Responses: Relationship with Mentee

How would you describe your relationship with your mentee?

Answer Options Response Percent Response Count
Excellent 45.0% 67

Good 50.3% 75

Fair 4.0%

Poor 0.7% 1

| was able to see my mentee regularly throughout the school year.

Answer Options Response Percent Response Count
Yes 89.9% 133
No 10.1% 15
If not, what were the barriers to spending time with your mentee regularly? 36

Please describe your situation.

When | spend time with my mentee, we most often engage in the following activities:
Select all that apply.

100.0%

80.0%

60.0%

40.0%

20.0% —
0.0%

2 2 29 S = S5 uoé’
= = w . O
5 2 S € S 3L EL S9
2 S T 2 wE S35 =3
= £ o % 2 €285 E 8¢
= = >0 S o
= & So
— wl = 34—1

Do you believe that your time together was helpful for your mentee?

Answer Options Response Percent Response Count
Extremely helpful 27.5% 41
Mostly helpful 48.3% 72
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Sometimes helpful 24.2% 36
Not at all helpful 0.0% 0

How do you rate your overall experience with the Seedling Foundation's Mentoring Program?

Answer Options Response Percent Response Count
Excellent 63.1% 94
Good 32.2% 48
Fair 4.7% 7
Poor 0.0% 0

Do you plan on continuing your relationship with your mentee next year?

Answer Options Response Percent Response Count
Yes 80.5% 120
No 8.1% 12
Undecided 11.4% 17

If you cannot continue your relationship with your current mentee in the next year school year, would you
be interested in mentoring another child?

Answer Options Response Percent Response Count
Yes 29.9% 43

No 3.5% 5
Undecided 10.4% 15

Does not apply. | plan to continue with me mentee 56.3% 81

next year.
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APPENDIX 3: Teacher Survey Results, June 2010
Summary:

To elicit feedback on program implementation and outcomes for the 2009-2010 school year, the
Austin ISD teachers of children in Seedling’s Promise, a mentoring program for children of incarcerated
parents supported by the Seedling Foundation, were asked to complete a short survey. The children in
their classrooms were 9 years and older andhad participated in the program for at least nine months.
Fifty-six percent of teachers responded as of July 15, 2010. This response rate was slightly below 90%
confidence level, having a 10.6% margin of error.

Overall, the responses were highly positive. Major findings from the survey are listed here and
complete results follow.

= Teachers had mixed responses in regards to whether their students experienced positive outcomes
as a result of the program in the following areas: academic effort, classroom behavior, and
interpersonal relationships

= Eighty-seven percent of teachers reported that mentees looked forward to meeting with their
mentors each week, and 13% were “unsure”.

= Eighty-seven percent of teachers recommend that the mentees continue participating in Seedling’s
Promise mentoring program.

In support of their ratings, teachers provided comments about their students and their
participation in the mentoring program. Many of them qualified their answers to reiterate that they
believed the mentoring experience was beneficial to the students even though immediate outcomes in
the classroom were not observed at this time. Further, many teachers had high praise for the quality
and contributions of the mentors. Examples of their comments follow.

The mentor for this child is devoted, and if she will stick with her | believe the child will pass
through this phase and will learn a lot about trust and making commitments. As difficult as this
child has been this year, the behavior, academics, and general attitude are still better than last
year. | applaud the commitment the mentor has shown!

My student has had a very challenging year, more than the average student. | think that if she
remained in the program and she was able to forge stronger and longer relationship with the
mentor, she would greatly benefit.

Thank you for providing a mentor for my student. | have seen an improvement in his behavior
and attitude. While he has made many gains, he would continue to benefit from participation in
this program. Thank you!

My responses may not seem as positive about the work the mentors do, but without these
mentors, the two students in my class would probably be in far worse shape! | do appreciate the
time as dedication your program offers. | will say "Thank you!" from my students. The boys
need much support!

She was an awesome mentor! She went above and beyond what a mentor traditionally does. She
helped the family get so many resources and helped the students by constantly being present in
their lives. Even when she had family tragedies of her own, she threw herself back into helping
these students. She is a wonderful person and a great resource to your foundation.

Summary of ltem Responses
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In my class, the child...
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= Not Sure

. Strongly disagree
i Disagree

W Agree

i Strongly agree

As a result of the child’s participation in the mentoring program, his/her academic efforts have improved

throughout the school year.

Answer Options ngfcc;nns;e Response Count
Strongly agree 21.1% 8
Agree 28.9% 11
Disagree 18.4% 7
Strongly disagree 13.2% 5
Not Sure 18.4% 7
In my class, the child...
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90% B —— [ | S .
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ORI ——  Noture
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Summary of ltem Responses: Affective Outcomes

As a result of the child’s participation in the mentoring program, his/her classroom behavior has

improved throughout the school year.

. Response
Answer Options Percent Response Count
Strongly agree 23.7% 9
Agree 28.9% 11
Disagree 26.3% 10
Strongly disagree 7.9% 3
Not Sure 13.2% 5
In my class, the child...
A |
809 — |
70% - -
60%
50% —_— Not Sure
s = = —.
203/3 . -E trongly disagree
100 | M MM MM Gl s = Disagree
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N N 2 0 & i Strongly agree
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As a result of the child’s participation in the mentoring program, his/her classroom interpersonal

relationships have improved throughout the school year.

Answer Options Rssponse
ercent
Strongly agree 18.4%
Agree 34.2%
Disagree 23.7%
Strongly disagree 5.3%
Not Sure 18.4%

Response Count

7
13

| would recommend that the child or children in my class continue participating in Seedling’s Promise

mentoring program.

Answer Options RF? sponse
ercent
Strongly agree 73.7%
Agree 13.2%
Disagree 0.0%
Strongly disagree 0.0%
Not Sure 13.2%

Response Count

28
5

0
0
5
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In my class, the child...
100%
90% T | I
0, -
28(;(0) 1 -E . Strongly disagree
50% - K Disagree
40% - EEEEE—
30% - i Agree
20% i Strongly agree
10 1
0% n T
appears happy most of the time. looks forward to meeting with
his/her mentor each week.

As a result of the child’s participation in the mentoring program, his/her disposition has improved
throughout the school year.

nggfc%nnste Response Count
Strongly agree 15.8% 6
Agree 47.4% 18
Disagree 18.4% 7
Strongly disagree 5.3% 2
Not Sure 13.2% 5

How often have the child's parents or guardians...

« Never

i Sometimes

& Often
i Always
come to formal supported your helped the child taken an interest in
events at school? efforts to work with with homework or the child’s school
the child? school projects? behavior and
success?
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