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Program Context
The National Resource Center on Children and Families (2016) reports more
than 2.7 million children in the United Sates have at least one parent who is
incarcerated and one-third of them will become 18 while a parent is behind
bars. Great racial disproportionality is present, as 45% of the children with
incarcerated parents are black, compared with 28% who are white and 21%
who are Hispanic. This disparity appears to be growing. In Children of the Prison
Boom: Mass Incarceration and the Future of American Inequality (2013),
researchers found 25% of black children born in 1990 had a parent in jail or
prison by the time the child was age 14 and this rate had more than doubled
since 1978.
Parental incarceration has long-lasting effects on their children’s health and
social behaviors. Using data from a national survey of children's health, Turney
(2014) found children of incarcerated parents had higher rates of attention
deficits than those with parents missing because of death or divorce. They also
had higher rates of behavioral problems, speech and language delays, asthma,
obesity, depression, and anxiety.
Murphy and Cooper (2015) reported additional factors that had long-term
negative impacts for children of incarcerated parents. They found more than
50% of the children lived with someone who had a substance-abuse problem,
compared with fewer than 10% of children with no parental incarceration.
Approximately 60% of the children experienced parental divorce or separation,
compared with 20% of children without parental incarceration. More than onethird had witnessed violence between their parents or guardians and violence
in their neighborhoods. About 25% of the children had lived with someone who
was mentally ill or suicidal.
Parental incarceration also had lasting effects on children’s educational
outcomes. Murphy and Cooper (2015) reported children of incarcerated
parents were more likely to have problems in school and experience low levels
of school engagement. Turney and Haskins (2014) found the elementary school
aged children of incarcerated parents were at higher risk of being held back at
the end of the year. This risk was found related to teachers' perceptions of the
students' academic proficiency and how well they were doing in school rather
than actually having significantly lower test scores or more behavior problems
than classmates. Children with an incarcerated parent also were 50% less likely
to complete high school than those without an incarcerated parent (Habecker,
2013). According to a report from the American Bar Association and the White
House, about 2% of students with incarcerated mothers and 13%-25% percent
of students with incarcerated fathers graduate from college (Sparks, 2015).
Thus, interventions are needed to support children with incarcerated parents
to help them successfully navigate challenges experienced during periods of
family separation and mitigate potentially long-lasting effects.
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Purpose
Annually, the Seedling Foundation contracts an evaluation of the Seedling
Mentor Program. The purpose of the evaluation is to identify program areas of
strength and challenge. This information will be used to adjust program
activities to ensure effectiveness. The evaluation also will highlight areas of
success and progress to communicate the program's impact to others.

Program Description
The Seedling Mentor Program is a school-based program for children of
incarcerated parents. The purpose of the program is two-fold:
To provide the children with a long-term, positive relationship with a
trained adult mentor, so they may be better able to navigate the
challenges experienced during this period of family separation; and
To help the children develop or maintain positive attitudes towards
and connections to school, so they may have a clear understanding of
the critical need for education to achieve their long-term goals.
The emphasis of the program is placed on supporting long-term, positive
mentoring relationships. Mentee attendance, discipline, and assessment
outcomes also were examined to better understand the support students may
need. Figure 1 displays the Seedling Mentor Program theory of change.

Evaluation Methods
Quantitative and qualitative data were collected and included demographic;
state assessment; attendance; discipline; and student, teacher, and mentor
survey data. Academic outcome records were available for mentees enrolled
in Austin(n=495) and Del Valle (n= 66) Independent School Districts (ISDs),
and a matched comparison group from both Austin and Del Valle ISD’s
(n=560). In past evaluations, results for children on the program waitlist also
were used for comparison. However, the waitlist in 2015-2016 was deemed
too small and not representative of the Seedling mentees overall for a
comparison of outcomes.
A variety of data analyses were used in this evaluation. Descriptive statistics
summarized outcomes for each group. Inferential statistics were used to
determine statistical significance of the results, that is, to find out whether
the differences in outcomes were greater or lesser than would be expected
only by chance. Multilevel modeling was used to explore relationships among
variables. Finally, contextual analyses summarized themes from open-ended
survey questions. Additional technical documentation is provided in
Appendix A.
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Figure 1
Seedling Mentor Program Theory of Change
Seedling Resources
ü Private & public
funding
ü Knowledgeable
program staff
ü Research
literature
ü Community /
agency
partnerships
ü School
partnerships

Mentors
ü Recruitment
ü Screening
ü Orientation
ü Training
ü Support

Match Support

Primary
Outcomes
• Long-lasting
relationship

Match
Student
Identification
ü School referral
ü Caregiver referral
ü Self referral

Seedling Participants
In 2015-2016, the Seedling Mentor Program served a
total of 623 children attending 119 schools in central
Texas. Of these mentees, 200 were new to the program
in 2015-2016. Mentees attended 44 designated schools
and 75 “satellite” schools in 2015-2016, up from 44 in
the prior year. In all, 7 school districts (i.e., Austin,
Bastrop, Del Valle, Elgin, Hays, Manor, and Pflugerville)
and 17 charter schools were supported. The satellite
schools did not have a designated school contact;
however, mentors who continued the mentoring
relationship after a child had moved into a non-Seedling
program school still received training and support from
Seedling Mentor Directors.

Mentoring
Relationship
ü School-based
ü Child-centered

• Positive
attitudes
Secondary
Outcomes
• Attendance
• Discipline
• Academic

Figure 3
Most children served by the Seedling Mentor
Program were in elementary school, Hispanic, and
economically disadvantaged.

Figure 2
The number of mentees and mentors has increased
dramatically since 2010-2011.
623
610
369
328

2010-2011

2015-2016

Source. Seedling Mentor Program records, 2015-2016

Source. Student enrollment records, 2015-2016

Page 3

Seedling Mentor Program, 2015-2016

Program Implementation
Seedling Matches
How long did Seedling mentoring relationships last?
As in past years, Seedling had a high mentor return rate of 72% in 20152016 (Looby, 2015). Seedling staff supported 610 mentors who mentored
one or more children during the school year (Figure 2). In 2015-2016,
71% of mentors had mentored more than one year, a significant increase
from 63% the year before. Overall, mentors in 2015-2016 spent an
average of three years supporting the program. Mentor years of service
ranged from 1 to 11 years. The average commitment of Seedling mentors
was above the national average of 14 months (Mentoring.org, 2013).
The average length for Seedling mentoring relationships that were in
place within the 2015-2016 school year was 1 year and 10 months, an
increase from the average of 1 year, 5 months in 2014-2015. Using
methodology defined by MENTOR, the National Mentoring Partnership,
(2016) to calculate average match length for all active and inactive
relationships across school years, the average Seedling match length was
1 year, 7 months. At the end of the 2015-2016 school year, active
mentoring relationship duration ranged from three months to 9 years, 9
months (Figure 4). A significantly greater proportion of mentees were
served for 3 months or more in 2015-2016, and 54% of them were in the
program for more than one school year. Mentees participating for more
than 24 months had an average participation length of 2 years and 10
months. The national benchmark for length of mentoring relationships to
which programs aspire is 12 months.
Figure 4
A significantly greater proportion of mentees were served for 3 months
or more in 2015-2016.
2015-2016

* 5%

41%

21%

33%

ß national benchmark
2014-2015

2013-2014

12%

15%

Less than 3 months

35%

23%

32%

3 to 12 months

26%

12 to 24 months

30%

27%

24 or more months

Source. Seedling program records, 2015-2016
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Seedling Match Support
School Contacts
In collaboration with Seedling Mentor Directors, School Contacts supported and monitored the
mentoring relationships. The annual Seedling survey of School Contacts provided evidence of effective
mentoring program practices and quality of the mentoring relationships. Highlights from the survey are
provided below, and a complete summary of results is provided in Appendix B.

Did School Contacts report effective program implementation practices?
School Contacts reported effective program implementation practices. In 2016, a greater percentage
of School Contacts (92%) were very satisfied with their communication with their Seedling Mentor
Directors than in the prior year (87%). Significantly more School Contacts (84%) reported the Seedling
School Contact Guide supported their efforts in implementing the Mentor Program on their campuses
compared with the prior year (72%).

How did School Contacts support and perceive the program?
School Contacts assisted in the identification of prospective mentees. As in years past, School Contacts
(81%) reported they identified eligible participants most often through referrals from teachers and other
school staff. Consistent with practices in past years, student referrals generally occurred after program
information was presented to groups or distributed in print (e.g. emails, flyers, letters, etc.). Students or
parents also may have self-identified as being eligible for program participation.
School Contacts introduced the program to caregivers. Most often, the School Contacts personally
contacted caregivers to tell them about the program (e.g., school conferences and phone calls).
Sometimes, caregivers declined to have their child participate in the program.
Figure 5
School Contacts identified reasons why a caregiver might decline program participation.
Fear of others finding out, stigmatizing the child

50.0%

Reluctance to tell the child of the parent’s
incarceration

34.6%

Mistrust of the Seedling program or idea

7.7%

Fear of school interference

7.7%

Source. Seedling School Contact Survey, Spring 2016

School Contacts prepared mentees for their mentoring experiences and monitored the quality of the
Seedling mentoring relationships. School Contacts talked with prospective mentees about what the
roles of mentors are and the benefits of having one. They discussed parental incarceration and let
mentees know that their mentor would provide confidential and personal support. School Contacts
monitored the mentoring relationships by talking with mentors, mentees, caregivers, and teachers;
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conducted regular observations; and communicated with Seedling Mentor
Directors.
A significantly greater percentage of School Contacts were very satisfied
with the quality of mentors recruited by the Seedling Mentor Program.
School contacts described mentors as being well-trained, caring, dependable
and great role models.
Figure 6
Almost all School Contacts were very satisfied with their Seedling experience
in 2015-2016 compared with those in 2014-2015.

Not satisfied
Somewhat
satisfied
Very satisfied

2.5%

School Contact
Reflections

“The mentees seem to just
blossom with their mentors
and really bond with them.
They so look forward to
their meeting day and the
one on one attention they
get.”
School Contact, Spring 2016

2.9%* 15.4%*
82.1%*
97.1%*

School Contacts described the valuable contributions of the Seedling
program on their respective campuses.
Seedling mentors provided consistent and stable
relationships for the children and were positive role models
for children experiencing difficulties and uncertainty in
their personal lives.
Seedling mentors contributed to the development of
emotional and mental well being for the children.
The Seedling mentoring experience contributed to the
improvement of student academic and social skills.

When asked for program improvement recommendations, most School
Contacts requested additional mentors to serve eligible students currently on
their waiting lists; others needed additional assistance in identifying eligible
participants.

“The mentors are all
incredibly reliable and
excellent at building
relationships with the
students. The students all
anxiously await their
mentoring meetings each
week and feel supported.”
School Contact, Spring 2016

“You [the Seedling Mentor
program] provide our
students with relationships
they NEED in promoting a
healthy and positive
development.”
School Contact, Spring 2016

“It has been amazing to
see the progress of many
of our students with
mentors and how
important they become to
these students.”
School Contact, Spring 2016
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Mentors
Mentors responded to survey questions regarding effective mentoring
program practices and satisfaction with their support (Appendix D). Seedling
mentor survey responses were highly positive and consistent with survey
results from previous years (Looby, 2009-2015). Key findings are described in
this section of the report.

How were mentors supported to provide effective mentoring
experiences?
Seedling Mentor Directors supported mentors multiple ways throughout the
year. The Seedling Foundation provided an overall program orientation,
specialized training sessions, and focused support materials for new mentors.
Seedling provided monthly training sessions on a variety of topics and
provided personalized outreach to mentors (e.g., phone calls, emails,
meetings, etc.). Seedling staff published a monthly online newsletter, Mentor
Minute, containing suggestions for activities, supporting articles, and other
announcements. Mentors were encouraged to contact their designated
Mentor Director or School Contact if they had questions or needed assistance.
In 2015-2016, a lower percentage of mentors (49%) initiated contact with
their Seedling Mentor Director for assistance than did mentors (54%) in the
prior school year. However, more mentors contacted their School Contact for
assistance in 2015-2016 (66%) than did those in the prior school year (61%).
Most mentors reported Mentors Directors and School Contacts to be very
helpful.
Figure 7

School
Contact

34% of all mentors were
New
in 2015-2016.

90% of all new mentors
reported the
mentoring
experience met
their expectations.

New mentors highly
rated Seedling support
in the early weeks of
their mentoring
experiences.
Extremely satisfied
Mostly satisfied

Most mentors reported Mentors Directors and School Contacts to be very
helpful.

Mentor
Director

New Mentors

57%
54%

32%

9%

29%

12%

Extremely helpful

Mostly helpful

Sometimes helpful

Not at all helpful

Source. Seedling Mentor Survey, Spring 2016

“Mentors who received early-match training and consistent program
support met more frequently and had longer-lasting relationships with
their mentees. Youth whose mentors received training also reported
higher-quality relationships (Herrera, Dubois, Grossman; 2013).”

Orientation

Recruitment

Support

63%

75%

62%

33%

21%

34%

Source. Seedling Mentor Survey,
Spring 2016

“It was just as rewarding and
helpful for both of us as I
hoped it would be!”
New Seedling Mentor, Spring 2016
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Mentor training and support were provided throughout the year for all mentors, and 89% of the
mentors who attended training reported the sessions to be extremely or mostly helpful. Thirty
percent of all mentors attended one or more monthly training sessions hosted by Seedling. Most
mentors who did not participate in monthly training sessions could not afford to be away from work the
additional time during the week (Figure 6). Of those who participated in one or more training sessions,
89% of the mentors reported the sessions to be extremely or mostly helpful, and 62% reported they felt
more confident in the mentoring experience as a result of their training participation.
Figure 8
Most mentors who did not participate in monthly training sessions could not afford to be away from
work the additional time during the week

I can't be away from work twice in one
week.

45.7%

I cannot attend sessions during the
lunch hour.

34.1%

I prefer reading the electronic
newsletter.

19.8%

I feel well-prepared and do not require
additional training.

19.0%

I prefer online training.
I do not think the topics are relevant to
my situation.

16.8%
6.0%

Source. Seedling Mentor Survey, Spring 2016

…………………………………………………………………..
What does effective mentoring program implementation look like?
MENTOR’s Elements of Effective Practice for Mentoring™ provides research-informed Standards for
building and supporting quality youth mentoring programs. To create an effective mentoring program,
staff must carefully recruit, screen, and train mentors; match mentors and mentees; and monitor and
support the mentoring relationships. Recruitment strategies should build positive attitudes and
emotions about the mentoring experience. As prospective mentors are screened, staff must determine
whether prospects have the time, commitment, and personal qualities to be a safe and effective
mentor. Mentor training should provide mentors with the knowledge and skills needed to develop an
effective relationship which will influence the length and quality of the match relationship. The
matching process should consider individual characteristics about the mentor and mentee in order to
foster an enduring relationship. Once matched, monitoring and support is critical to create satisfying
and successful mentoring relationships by providing ongoing advice, problem-solving, training, and
access to resources for the duration of a mentoring relationship. As a result, many studies show that
quality mentoring relationships have significant positive effects on young people in a variety of personal
and academic ways.
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The Mentoring Experience
Mentors responded to survey questions to elicit information about the
mentoring experiences they provided throughout the school year
(Appendix D). Key findings are described in this section of the report.

Mentoring Sessions
How did mentors describe their mentoring experiences?
Most mentors met with their mentees frequently throughout the
school year. Eighty-nine percent of mentors reported meeting with their
mentee each week, as expected.
Figure 9
Of the 11% of mentors who met their mentees less than once a week…

31% met three times a month
54% met twice a month
Reasons
11% met once a month
3% met less than once a month

Work commitments
Mentee mobility
Mentee absence
Scheduling conflicts

Source. Seedling Mentor Survey, Spring 2016

Most often, mentors spent their time talking and listening, playing
games, or doing arts and crafts with their mentees (Figure 8).
Approximately 35% of mentors met their mentees’ caregiver at the
school or a Seedling event.
Figure 10
Most often, mentors spent their time talking and listening to their
mentees.
89%

Talking/listening
74%

Playing games/ arts and crafts
Discussing problems

41%

Supporting academic work

22%
20%

Reading
Engaging in outdoor activities
Trying out suggested activities

15%
7%

Source. Seedling Mentor Survey, Spring 2016
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Consistent with years past, mentors highly rated their experience with the
Seedling Mentor Program. Seventy-eight percent of mentors were planning to
continue the current relationship. Of those not able to continue in their current
mentoring relationship, 33% of them indicated they would be interested in
mentoring another child in the next school year.
Figure 9
Mentors thought the mentoring was helpful to mentees and highly rated
their mentoring experiences.
98%
85%

Extremely or mostly helpful for
mentees

Experience was excellent or
good

Source. Seedling Mentor Survey, Spring 2016

……………………………………………..
What does the research say about successful mentoring relationships?
Close mentoring relationships are generally developed when the mentor
maintains a youth centered approach (Herrera, et al., 2013). Mentors should
actively consider the child’s preferences and not be concerned with achieving
particular outcomes (e.g. academic improvement) at the price of developing a
positive connection, especially at the beginning of the relationship. Successful
mentoring relationships may be deepened when the mentor and mentee
engage in enjoyable and meaningful activities led by the child.
Effective mentoring relationships are considered to promote improved
behavioral, social-emotional, and academic outcomes among youth (Chan,
et.al, 2013). Higher quality mentoring relationships were related to
improvements in students' relationships with their parents and teachers. These
improved relationships supported development in academic attitudes, selfesteem, and prosocial behavior. These changes were found for both genders
and for elementary, middle, and high school students.

Mentor Reflections
“My Seedling was pretty
closed to me for most of his
first year, but then there
was a day we played a
game that involved
answering questions about
oneself on Jenga blocks as
part of the game and a lot
came pouring out of him. It
was a really special day and
made me realize how to get
mentees to open up better.
”
Mentor, Spring 2016

“I believe she feels she is
able to trust, share without
any judgment from
spending time with me. She
felt at ease, happy to have
someone care / show up /
have an outing to have
special one on one time.
That look about her
when she saw me each
week.”
Mentor, Spring 2016

“Although assessing a 13
year-old's thoughts and
feelings can be nearimpossible, there have been
sweet nuggets of feedback
from my mentee that this is
a good thing. We
eventually developed a
rhythm of spending time
together through a creative
activity, often coloring; it's
like magic!”
Mentor, Spring 2016
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Mentoring Relationship Outcomes
School Contacts, teachers, mentors, mentees and caregivers responded
to survey items on mentoring quality and outcomes (Appendices B
through E). Key findings are described in this section of the report.

School Contact and Teacher Perceptions
What did School Contacts and teachers say about the mentoring
relationships?
Overwhelmingly, School Contacts reported the development of mentor
and mentee relationships was the most valuable contribution of the
program. They perceived mentors to be positive, encouraging, and
consistent role models for children who may be struggling in their
personal lives. School Contacts emphasized the importance of children
having caring and supportive relationships that contributed to the
development of emotional and mental well being for the children. They
also reported that children had improved attendance, academic, and
social outcomes as a result of their program participation.
Elementary teachers observed positive mentoring outcomes for the
Seedling mentees who were in their classrooms as a result of their
mentoring experiences (Figure 10). Most teachers reported mentees
experienced positive changes in their temperament (66%), interpersonal
relationships (59%), academic efforts (60%), and classroom behavior
(60%) during the school year. Teachers (89%) reported their students
looked forward to seeing their mentors and 90% recommended they
continue in the program.
Teachers observed positive mentoring relationships and suggested
continuing participation.
89% of teachers reported their student looked forward to
meeting with their mentors each week.
90% of teachers recommended that their students continue
participating in the Seedling Mentor Program.
Source. Seedling Teacher Survey, Spring 2016

In their open-ended comments, teachers commended the work of the
mentors and recognized the benefits for their students. Some teachers
reported instances where their students achieved personal and academic
benefits as a result of their mentorship, while others understood it
would take time to observe mentee personal and academic growth.
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Mentor and Mentee Perceptions
What did mentors and mentees say about their mentoring
relationships?
Consistent with results in past years, most mentors reported excellent or
good relationships with their mentees, and their perceptions matched those
of their mentees (Figure 11). Most mentors described positive relationships
that ranged from the early stages of getting to know one another to much
deeper connections embodied by difficult conversations and long-term
commitment. Their narratives portrayed feelings of achievement when they
observed even the smallest signs of success and the challenges they
encountered in developing relationships.
Figure 11
Mentors and mentees highly rated their relationships with one another.
Mentees who described their
relationships with mentors
mentor as "pretty close".

95%

Mentors who described their
relationships with mentees as
"excellent" or "good".

94%

Source. Seedling Mentor and Mentee Surveys, Spring 2016

Mentee survey results indicated the presence of a child-centered program
where mentees were emotionally engaged and satisfied with their mentors.
Ninety-five percent of mentees reported to have a “close relationship” with
their mentors. Results were consistent across most mentee groups. Elementary
school girls had significantly higher ratings of emotional engagement (3.9) than
did boys their age (3.7).
Figure 12
Most mentees highly rated survey items pertaining to mentoring relationship
quality.
Closeness

95%

Emotional engagement

94%

Youth centeredness

94%

Youth satisfaction

88%

Source. Seedling Mentee Survey, Spring 2016. Note. Ratings of 3 or 4 were desirable.

The most valuable
program contribution
is…
“Consistency. The students
who have incarcerated
parents are often not used to
a lot of consistency, so having
someone come EVERY week
really helps build their trust in
adults and other people in
general!”
School Contact, Spring 2016

“I love that we get well
informed amazing adults to
spend time with and be
positive role models for our
students.”
School Contact, Spring 2016

“My child seems very
comfortable communicating
her feelings to her mentor and
is always excited when her
mentor is coming!”
Teacher, Spring 2016
“The child has benefited from
this program and has been
able to navigate other
problems with friends and
family due to her mentors
help.”
Teacher, Spring 2016
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In 2015-2016, there were significantly higher percentages of mentees who highly rated survey items
pertaining to hope and academic self-confidence compared with mentees in the prior year (Figure 13).
Significant differences on these items also were found between elementary middle and high school
students. Elementary mentees had higher ratings compared to middle and high school mentees (Figure
14). Additionally, boys in elementary school had significantly lower ratings of social acceptance (2.7)
than their female peers (3.0). In contrast, girls in high school had significantly lower ratings of social
acceptance (2.6) than did high school boys (2.9).
Figure 13
Most mentees highly rated survey items pertaining to hope, academic self-confidence, and social
acceptance.
95%*

88%

95%*
78%

Hope

73%

Academic self-confidence
2015

Social acceptance

2016

Source. Seedling Mentee Survey, Spring 2016
Note. Ratings of 3 or 4 were desirable. Questions about social acceptance were asked fro the first time in Spring 2016.

Figure 14
Elementary level mentees rated survey items pertaining to hope, academic self-confidence, and social
acceptance significantly higher than did middle and high school level mentees. High school mentees
rated the same items significantly lower than the other student groups.
4

3

3.4

3.3

3.6
3.1

3.4

3.2
2.8

2

2.7

2.4

1

0

Hope

Academic self-confidence

Social acceptance

Source. Seedling Mentee Survey, Spring 2016
Note. Ratings of 3 or 4 were desirable.
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In Spring 2016, additional survey questions were added to better
understand changes in mentee social emotional health that may be taking
place throughout the mentoring experience. Most mentees reported
positive changes in their interest in activities, relationships with others
and the ability to talk about their feelings.
Figure 15
Eighty-nine percent of mentees reported they were more interested in
doing things since they started meeting with their mentor.
Since you have started meeting with your mentor, have there been any
changes in your...

Ability to talk about your feelings

53%

Relationships with others

43%

32%

64%

Interest in doing things

26%

5%

7%

25%

12%

17%

11%

0%

Very positive changes

Some positive changes

Very negative changes

I don't know.

100%

Some negative changes

Source. Seedling Mentee Survey, Spring 2016
Note. Questions about social emotional health were asked fro the first time in Spring
2016.

While the overall mean ratings were high for all mentee groups, there
were some differences by gender and school level. Elementary school
girls had significantly higher ratings of increased interest in doing things
(3.9) and their ability to talk about their feelings (3.8) than did boys their
age (3.7 and 3.3 respectively). Middle school girls had significantly lower
ratings of changes in their relationships with others (3.2) than did boys
their age.
In 2015-2016, significantly greater percentages of Seedling mentees in
middle and high school were planning to enroll in college compared to
mentees the prior year (Figure 16). Eighty percent of all Seedling students
responded “yes” to this question, compared with 74% of all Seedling
mentees in 2014-2015 and 75% of all students in Austin ISD in 2015-2016
(Lamb, 2016).

The best thing about my
mentor is…
“Knowing I can count on him for
anything, being able to talk to
him, I never get bored.”
“She understands what I go
through. She is caring and
interested in my life. And gives me
confidence.”
“Sometimes he brings me M&Ms
from his work. Sometimes he lets
me play games & sometimes we
go outside and play.”
“She's been with me since I was
little so I'm used to her
appearance and am able to talk
more with her.”
“She always comes to see me and
sends letters in the mail to me in
summer.”
“She is funny and she listins to me
and she makes me laugh.”
“We talk about things that are
bugging me so I can relieve
stress.”
Seedling Mentees, Spring 2016
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Figure 16
Eighty percent of all mentees in Spring 2016 were planning to enroll in college after high school, a
significant increase from mentees in 2015.
All 80%*
High School 73%*
Middle School 87%*
Elementary School 79%
0%

20%

40%

60%

80%

100%

Source. Seedling Mentee Survey, Spring 2016

Overall, survey results were highly positive for Seedling mentees. When results were examined for
mentees based on demographic characteristics, the results were largely similar across most student
groups. There were some differences in survey responses among students based on gender and school
level. In regard to current research literature about mentoring and its influences based on gender,
additional inquiry may be considered in the future to explore how the mentoring relationship may or
may not influence mentee perceptions over time and how the mentoring experiences may be perceived
differently by mentees with differing demographic characteristics (e.g., gender and school level).

……………………………………………………………………
What does the research say about how youth may experience the mentoring relationship?
Researchers have found mentees who rated their relationships as youth centered (e.g., their mentor
took their preferences and interests into account), who were emotionally engaged with their
mentors, and who were satisfied with their mentors were more likely to show improvement in their
behaviors and attitudes than were youth with less favorable impressions. (NREL, 2002). When
mentoring relationships were characterized by feelings of closeness, they were likely to last longer
and lead to better outcomes for the mentees (Dubois and Karcher, 2013). Hope, engagement, and
feelings of well-being have been strong predictors of academic success (Gallup, 2012).
While preparation for college is not a focus of Seedling mentoring, assisting mentees to develop positive
attitudes towards school is a major program objective with the intent that the children may have a clear
understanding of the critical need for education to achieve their long-term goals. The National
Association for College Admission Counseling (NACAC) found encouraging positive attitudes about
postsecondary education was essential in developing college and career readiness at the high school
level. This process is especially important for low-income students and students who are the first in their
families to consider attending college.
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Caregiver Perceptions
In a survey conducted by Children's Optimal Health (2016) on behalf of the
Seedling Foundation, caregiver perceptions of program outcomes were
explored. This survey provided an opportunity to extend an understanding
of how the mentoring experience also may impact the student in their
home environment and validate the perceptions of those operating in the
school setting. Highlights from the survey are provided below.

What did mentee caregivers say about the mentoring experience?
Caregivers only provided positive, no discernable effect, or “I don’t know
responses” on four items on a scale that ranged from “very positive” to
“very negative” and that included an “I don’t know” response. There were
no negative responses on these items that were largely related to mentee
educational outcomes.
Has having a mentor affected your child’s…
School attendance?
Belief in his or her abilities?
Grades and school performance?
Attitude about school?
On six questions, caregivers had average scores of 3.5 or higher, meaning
that most responses were “very positive” —the highest rating on the
survey.
Does my child look forward to meeting his/her mentor every week? (3.81)
Have my hopes about the Seedling program been met? (3.70)
Has having a mentor affected your child’s
belief in his/her abilities? (3.61)
desire to set goals for the future? (3.59)
self-esteem? (3.59)
attitude about school? (3.55)
The lowest rated survey item was “Since your child began the mentoring
program, have you seen changes in your child’s appetite or eating
pattern?” with an average rating of 2.50 or between “no effect” and
“somewhat positive”.
Overall, the caregiver survey results provide an enhanced view of
mentoring outcomes for mentees provided by someone outside of the
school setting. The caregiver perceptions were consistent with those of
School Contacts, teachers, mentors, and mentees.

Seedling Caregiver
Survey
In Spring 2016, the Seedling
Foundation received funds from
Austin Independent School District
to conduct a survey of mentee
caregivers to assess caregiver
satisfaction with the program and
perceptions of program outcomes
for the children. Seedling
contracted Children’s Optimal
Health to conduct the survey,
analyze the data, and report
survey results. The survey had four
major components: 1) caregiver
knowledge of the mentor and the
child’s satisfaction with the
mentor, 2) caregiver perceptions
of how having a mentor may have
affected school and home life, 3)
caregiver perceptions of how the
child’s physical and emotional
well-being may have changed
since entering the program, and 4)
overall satisfaction with the
mentor and the program. The
surveys were conducted through
phone interviews in English and
Spanish based on caregiver
preference.
Participants were selected using a
random sampling methodology
with replacement. Of 405 students
with at least 3 months of program
participation, a total of 200 were
selected to complete the survey. A
total of 149 respondents
completed the survey, providing
results at the 95% confidence level
with a 6.5% margin of error.
For more information about this
survey, please contact Seedling
Foundation.
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Mentee Educational Outcomes
Attendance
What were mentee school attendance outcomes?
Mentee attendance rates ranged from 44% to 100%, and the average
mentee attendance rate was 93.4%. Elementary students had significantly
higher attendance rates than those in middle and high school. This pattern
was consistent for Seeding mentees and the comparison group. Elementary
comparison group students had significantly higher attendance rates than
Seedling mentees. However, Seedling mentees and comparison group
students had similar attendance rates at middle and high school levels. A
significantly higher percentage of Seedling mentees (29%) were chronically
absent with 10 or more absences during the school year than were
comparison group students (17%). Mentees who participated for less than 3
months had a significantly lower attendance rate compared with those
participating for longer periods.
Figure 15
Overall, comparison group students had significantly higher attendance
rates than did Seedling mentees.
94.8%*
93.4%

All

87.8%
86.3%

HS

93.4%
92.4%

MS

96.4%*
95.1%

ES
0.0%

100.0%

Source. AISD and DVISD student attendance files, 2015-2016
Note. *Significantly different (p<.05).

Figure 16
Mentees who participated for less than 3 months had a significantly lower
attendance rate compared with those participating for longer periods.
93.6%

24 or more months

94.7%*

12 to 24 months

94.4%

3 to 12 months
Less than 3 months

91.8%*

Source. AISD and DVISD student attendance files, 2015-2016
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Discipline
What did teachers say about mentee behavioral outcomes?
In the 2015-2016 school year, 60% of elementary level teachers continued to report positive changes
in their students’ dispositions and behaviors as a result of their program participation compared with
56% in the prior year (Appendix 5). Teachers may not have observed positive changes in their students’
behavior, but they often explained the difficult circumstances the child was encountering that may have
prevented behavioral improvement.
Figure 17
Most of the teachers surveyed strongly agreed or agreed that their students’ behaviors improved
throughout the school year as a result of the child’s participation in the mentoring program.
Not
sure,
20%
Strongly
disagree or
disagree, 20%

Strongly
agree or
agree,
60%

Source. Seedling Teacher Survey, Spring 2016

Figure 18
Most teachers strongly agreed or agreed mentees were respectful of
others and of school rules, and significantly fewer teachers disagreed.
51%

Follows school and class rules

22%

23%

Respects others’ rights and property

36%

33%

27%

Respects school personnel

30%

36%

28%

34%

Works without disturbing others

Almost always

Often

Sometimes

25%

32%

Almost never

Source. Seedling Teacher Survey, Spring 2016
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What did the discipline data reveal about mentee disciplinary outcomes?
As in prior years, Seedling mentees and the matched comparison students had similar types of
disciplinary offenses (Table 1). Most infractions were lower-level offenses and did not require removal
from the classroom.
Table 1. Seedling students had similar types of disciplinary offenses, compared with their peers.
Seedling Mentees
Comparison Group
1
Physical Aggression-Student*
Insubordination
2
3
4
5
6
7
8
9
10

Disruption
Insubordination
Rude to adult
Class cut
Leave w/o Authorization
Rude to Student
Threat or harassment of student
Fight*
Violation

Disruption
Threat or harassment of student
Class cut
Rude to adult
Leave w/o Authorization
Violation
Physical Aggression-Student*
Fight*
Physical Aggression-Adult*

Source. AISD and DVISD student discipline files, 2015-2016
Note. *Categorized as higher level offense

While the types of offenses were similar across the student groups, significantly higher percentages of
Seedling mentees had disciplinary offenses overall compared with comparison group students (Table
2). Of those with disciplinary offenses, Seedling mentees had a significantly higher average number of
offenses (6.4) than did the comparison group (4.0). Significantly greater percentages of Seedling
mentees also had aggressive behaviors and home or in-school suspensions compared with the
comparison group. Disciplinary offenses peaked at the middle school level for both Seedling mentees
and the comparison group. However, disciplinary offenses declined at the high school level, and there
were no significant differences between Seedling mentees and comparison group students (Table 3).
Table 2. A significantly lower percentage of comparison group students had disciplinary offenses and
suspensions, compared with Seedling mentees.

Seedling

Comparison Group

Any Type Discipline Offense

28.7%*

19.4%

Aggressive behavior

23.1%*

13.9%

Home/In-School Suspension

19.8%*

9.9%

Source. AISD and DVISD student discipline files, 2015-2016
Note. *Statistically significant at p <.05
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Table 3. Greater percentages of Seedling mentees had discipline offenses and were more likely to
experience home or in-school suspension than comparison group students.
Elementary
Seedling

Middle School

Comp Group

Seedling

High School

Comp Group

Seedling

Comp Group

Any Type Discipline
Offense

22.0%*

7.0%

46.0%

33.3%

18.6%

11.1%

Aggressive behavior

18.1%*

6.5%

37.2%*

22.5%

10.7%

7.1%

Home/In-School
Suspension

10.8%*

3.3%

42.3%*

26.1%

32.6%

23.3%

Source. AISD and DVISD student discipline files, 2015-2016
Note. *Statistically significant at p <.05

The analysis of discipline offenses revealed significant differences between groups of mentees
participating in the program for varying durations. Significantly greater percentages of Seedling
mentees who participated for three months or less had discipline offenses, aggressive behaviors, and
suspensions. Disciplinary offenses, aggressive behaviors, and suspensions declined significantly for
Seedling mentees who were in a mentoring relationship for longer than 3 months.
Figure 19
Significantly greater percentages of Seedling mentees who participated for three months or less had
discipline offenses, aggressive behaviors, and suspensions.

40.7%*

40.7%*
36.2%

33.3%*

30.3% 30.0%
24.9%

Any Type Discipline Offense
Less than 3

21.4%*

23.5%

Aggressive behavior
3 to 12

12 to 24

18.1%

21.5%* 21.5%

Home/In-School Suspension
24 or more

Source. AISD and DVISD student discipline files, 2015-2016
Notes *Statistically significant at p<.05
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Academic Outcomes
How did teachers and mentees describe academic behaviors?
Most teachers and mentees reported positive academic outcomes on their respective program
surveys. Approximately 60% of teachers reported their students’ academic efforts improved throughout
the school year as a result of the Seedling program participation. About 92% of all mentees reported
they tried to do their best on schoolwork, and 87% of them felt successful in their schoolwork.
Figure 20
Most teachers reported mentees were academically engaged in their classrooms.
Does the best he/she can
Is open and receptive to learning
Participates constructively in class

35%

29%

32%

30%

36%

19%

26%

37%

34%

Does more than is required of him/her

21%

Works only as hard as necessary to get by

24%
13%

Refuses to put forth academic effort
Almost always

Often

Sometimes

10%

30%
37%
34%

40%
30%
49%

Almost never

Source. Seedling Teacher and Mentee Surveys, Spring 2016

What were mentee outcomes on the State of Texas Assessments of Academic Readiness
(STAAR)?
Seedling mentees had comparable STAAR test outcomes compared with a matched comparison
group. While greater percentages of the matched comparison students met the state standards on the
STAAR reading and math tests than did Seedling mentees, the differences were not statistically
significant.
Figure 21
On the STAAR reading tests, greater percentages of all matched comparison group students met the
state passing standard than did Seedling mentees.
All Students

Middle School

Elementary

57.1%
52.1%
48.3%
45.2%
62.3%
56.0%

Source. AISD and DVISD STAAR files, 2015-2016
Notes. Only reading test results for third through eighth grades were reported. STAAR End of Course exam results for high
school students were not reported due to small cell size.
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Figure 22
On the STAAR math tests, overall greater percentages of all matched comparison group students met
the state passing standard than did Seedling mentees.
57.5%

All Students

55.1%
49.6%

Middle School

46.3%
67.3%

Elementary

60.0%

Source. AISD and DVISD STAAR files, 2015-2016
Notes. Only math test results for third through eighth grades were reported. STAAR End of Course exam results for high school
students were not reported due to small cell size.

When examining state assessment results for mentees who participated for different lengths of time,
those who had participated for more than three months met the passing standard at higher rates than
those participating for less than three months. On the STAAR reading test, a significantly lower
percentage of mentees participating for less than three months met the STAAR passing standard than
did mentees who had been mentored for more than three months.
Figure 24
A greater percentage of mentees participating in the program for 12 to 24 months met the state
passing standard on their STAAR reading tests and STAAR math tests than those participating for
lesser durations of time.
63.4%

60.6%

54.9%

52.7%

48.9%

52.3%

44.4%

38.9%*

STAAR Reading

STAAR Math

Less than 3 months

3 to 12 months

12 to 24 months

24 or more months

Source. AISD and DVISD STAAR files, 2015-2016
Notes *Statistically significant at p<.05
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………………………………………………………………….
What does the research say about how the mentoring relationship may influence academic
outcomes?
Children of incarcerated parents were more likely to display antisocial behaviors, like disobedience,
aggression, temper tantrums, lying or stealing, than children who did not have parents who are
incarcerated (Eddy & Poehlmann, 2010). A meta-analysis of research (Dubois et al., 2011) revealed
mentoring relationships help children develop self identity and can shape their behavioral decisions.
Much of the identity development takes place as the mentors model positive behaviors and expose
the children to new activities, resources, and educational or occupational opportunities on which
they can draw.
Bayer, Grossman and Dubois (2015) found mentee perception of closeness in the mentoring
relationship influenced their academic outcomes. If mentees reported their relationship to be at
least “somewhat close,” they were more likely to experience positive academic outcomes
compared to students who were not matched with mentors. Additionally, relationship closeness
was a stronger influence than both match status and match length as predictors of academic
outcomes. This study found more importance in the “mentoring-as-relationship” perspective,
since mentee perspective of closeness predicted greater academic outcomes, rather than
mentoring with a focus on academics. Thus, the process of developing close mentoring
relationships should be emphasized, and mentors may not require rigorous academic training to
benefit struggling students.
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Discussion and Conclusion
Primary Program Outcomes
Did the Seedling Mentor Program provide the children with a longterm, positive relationship with a trained adult mentor?
Seedling’s Mentor Program facilitated long-lasting match relationships. In
2015-2016, 71% of mentors had mentored more than one year, a significant
increase from 63% the year before. Overall, mentors spent an average of
three years supporting the program. The average length for Seedling
mentoring relationships that were in place during the 2015-2016 school year
was 1 year and 10 months, an increase from the average of 1 year, 5 months
in 2014-2015.
Match length is one of the greatest indicators of program effectiveness.
Enduring mentoring relationships lead to significant improvements in
children’s perceptions of themselves, their peers, family members, and
other adults (Grossman, Chan, Schwartz, and Rhodes; 2011). Mentor
consistency also had a positive influence on mentee social skills, selfesteem, and self-management (Karcher, 2005).
Seedling’s Mentor Program was well-implemented and provided ongoing
mentor training and support for mentors and their mentees. School
Contacts and mentors reported effective program implementation practices
that were exemplars of mentoring standards recommended by MENTOR’s
Elements of Effective Practice for Mentoring™. Dubois and Karcher (2013)
assert a combination of training and supervision is associated with higher
levels of mentor effectiveness and higher levels of closeness with their
mentees. Mentors who reported higher levels of staff support and
helpfulness also felt closer to their mentees and were more likely to carry
their match over into a subsequent school year than those mentors who
received less support.
Surveys of School Contacts, teachers, caregivers, mentees, and mentors
yielded evidence indicating positive mentoring relationships for most
mentees. School Contacts reported the development of mentor and mentee
relationships was the most valuable contribution of the program.
Elementary teachers observed positive mentoring outcomes for the
Seedling mentees who were in their classrooms. Caregivers reported their
children looked forward to seeing their mentors and the mentoring
experience positively influenced school behaviors. Consistent with results in
past years, most mentors reported excellent or good relationships with their
mentees, and their perceptions matched those of their mentees. Mentee
survey results indicated the presence of a child-centered program where
mentees were emotionally engaged and satisfied with their mentors.
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Mentor and mentee surveys revealed the mentoring relationships to be child-centered, resulting in
high level of mentee satisfaction and feelings of closeness. Ninety-five percent of mentees reported to
have a “close relationship” with their mentors. Multiple research studies have identified the importance
of mentee feelings of closeness in a mentoring relationship (Rhodes, Schwartz, Willis, and Wu, 2014;
Chan et al., 2013). Mentor assessments of relational quality and closeness have been predictive of
match length, and in some instances, improved academic outcomes for mentees.

Did the Seedling Mentor Program help the mentees develop or maintain positive attitudes
towards and connections to school?
In 2015-2016, there were significantly higher percentages of mentees who highly rated survey items
pertaining to hope and academic self-confidence compared with mentees in the prior year. A high
percentage of mentees (73%) had positive ratings of social acceptance. Most mentees reported positive
changes in their interest in activities, relationships with others and the ability to talk about their feelings,
as a result of the mentoring experience. Caregivers also reported that having a mentor positively
affected their children’s attitudes towards school.
In 2015-2016, significantly greater percentages of Seedling mentees in middle and high school were
planning to enroll in college compared to mentees the prior year. Eighty percent of all Seedling
students responded “yes” to this question, compared with 74% of all Seedling mentees in 2014-2015
and 75% of all students in Austin ISD in 2015-2016 (Lamb, 2016).
Chan et al. (2013) found mentoring relationship quality, measured by youth centeredness and emotional
engagement, to be significantly associated with positive changes in youths' relationships with their
teachers. In turn, improved teacher and student relationships were predictive of student motivation,
academic achievement, school engagement, and behavioral outcomes.

Secondary Program Outcomes
The emphasis of the program is placed on developing long-term, positive mentoring relationships for
children of incarcerated parents who may be experiencing ongoing trauma in the home environment.
Mentee attendance, discipline, and assessment outcomes also were examined to better understand the
support students may need.

Did Seedling mentees experience improved attendance, discipline, and academic outcomes?
While comparison group students had significantly higher attendance rates than Seedling mentees
overall, mentee attendance rates were significantly higher for mentees in the program longer than 3
months compared to those in the program 3 or fewer months. Additionally, Seedling middle and high
school mentees, 37% of all mentees, had similar attendance rates to comparison group students at
middle and high school levels. This was a considerable achievement for this age level, as the mentees
were a highly mobile population and have experienced circumstances that could negatively influence
regular school attendance.
Since school attendance is a widely recognized predictor of academic success and dropping out of
school, the regular school attendance of most mentees is an important factor in overall school success.
Research suggests that students are more likely to attend school when they feel connected to caring
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adults who notice whether they show up and can help them overcome challenges to attendance.
While the matched comparison group had significantly lower rates of disciplinary offenses and
suspensions, many Seedling mentees experienced positive disciplinary outcomes. In the 2015-2016
school year, 60% of elementary level teachers continued to report positive changes in their students’
dispositions and behaviors compared with 56% in the prior year. Often, teachers may not have observed
positive changes in their students’ behavior, but they understood the children’s extenuating
circumstances preventing behavioral improvement. As in prior years, Seedling mentees and the
matched comparison students had similar types of disciplinary offenses and most infractions did not
require removal from the classroom. While disciplinary offenses peaked at the middle school level for
both Seedling mentees and the comparison group, they declined at the high school level, and there
were no significant differences between Seedling mentees and comparison group students in high
school.
These findings are promising, as children of incarcerated parents are more likely to have behavioral
problems than children who do not have incarcerated parents. Mentoring can become a supportive
experience for children who have had disappointing or unsatisfactory relationships with parents or other
caregivers (Grossman et al, 2011). Mentors provide opportunities for children to express their thoughts
and model appropriate behavior and communication enabling their mentees to better understand,
express, and regulate their emotions. Notably, children with severe relational difficulties, such as
aggressive and antisocial behaviors, may need more comprehensive interventions than volunteer
mentors can provide in a short visit once a week (Schwartz, Rhodes, and Chan, 2011).
Many Seedling mentees experienced positive academic outcomes. Most teachers and mentees
reported positive academic outcomes on their respective program surveys. Approximately 60% of
teachers reported their students’ academic efforts improved as a result of the Seedling program
participation. About 92% of all mentees reported they tried to do their best on schoolwork, and 87% of
them felt successful in their schoolwork. Seedling mentees had comparable STAAR test outcomes
compared with a matched comparison group. A significantly lower percentage of mentees participating
for less than three months met the STAAR passing standard in reading than did those mentored for
more than three months.
Researchers have found mixed academic results for mentored youth indicating there were many types
of influences on students’ academic outcomes, and improved academic outcomes might not be an
expected outcome of the mentoring experience (Chan et al.,2013). While a national evaluation of
school-based mentoring (SBM) provided through Big Brothers Big Sisters revealed significant
improvements in mentored students' academic outcomes, the effects were not lasting when students
were re-assessed a few months into the following school year. In an evaluation of a Communities In
Schools SBM program and an evaluation of a wide-range of other SBM programs, no significant
academic effects were identified for mentored youth.

Did the Seedling Mentor Program address a real need in the community?
Seedling mentees were provided with long-term, positive mentoring relationships. These enduring
mentoring relationships are important as they may be linked to significant improvements in children’s
relationships with their peers, family members, and other adults. It is expected that healthier
relationships and improved self-esteem or self-confidence may translate to additional academic benefits
for the child and future success over time.
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Appendix A: Description of Statistical Analyses
A variety of qualitative and quantitative data were used in this evaluation study. School Contacts,
teachers, mentors, and mentees completed program surveys designed to determine the quality of
program implementation, describe mentoring relationships, and identify mentee outcomes. Student
attendance, discipline, and state assessment data were provided by Austin Independent School District
(AISD) and Del Valle Independent School District to determine outcomes for program participants.
Due to availability, only academic data for Seedling mentees enrolled in Austin and Del Valle ISDs and
a matched comparison group who were enrolled in AISD and Del Valle during the 2015-2016 school
year were examined in this report. Mentees attending schools outside of AISD and Del Valle were not
included in the analyses due to data availability. Of 623 Seedling mentees, academic records were
obtained for 495 Austin ISD and 66 Del Valle mentees. Academic records also were obtained for a
matched comparison group from Austin (n=495) and Del Valle (n=66). Survey data presented in this
reported included a stratified random sample of all Seedling mentees attending Seedling supported
and satellite schools.
In past evaluations, results for children on the program waitlist also were used for comparison.
However, the waitlist in 2015-2016 was deemed too small and not representative of the Seedling
mentees overall for comparison.
A variety of data analyses were employed in this evaluation and are described below.
Descriptive statistics. Descriptive statistics is the term given to the analysis of data that helps describe
or summarize data in a meaningful way that enable patterns in the data to emerge. Descriptive statistics
are very important in providing a visual picture and interpretation of the data. Some descriptive
measures that are commonly used to describe a data set are frequencies, percentages, means, medians,
modes, minimum or maximum values of the variables, and effect sizes. Descriptive statistics do not,
however, allow us to make conclusions beyond the data we have analyzed or reach conclusions
regarding any hypotheses we might have made.
Inferential statistics. Inferential statistics are concerned with making predictions or inferences about a
population from observations and analyses of a sample. Inferential statistics enable us to reach
conclusions that extend beyond the immediate data alone. The following analyses were utilized in this
study:
T-tests. The t-test is a statistical test that is used to determine if there is a significant difference
between the mean or average scores of two groups. A t-test asks whether observed differences
between the outcomes of interest for the student groups were greater or lesser than would be
expected only by chance.
Analysis of variance (ANOVA). ANOVA also refers to statistical tests used to analyze the
differences between group means. Doing multiple two-sample t-tests would result in an
increased chance of committing a type I error. A type I error leads one to conclude that a
supposed effect or relationship exists when in fact it doesn't. For this reason, ANOVAs are used
in comparing three or more means (groups or variables) for statistical significance.
Z-Tests for the difference between proportions. The z-test test is used when the variable is
categorical (e.g. Seedling or non-Seedling) to answer the question of whether the groups in
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question differ significantly based on a single characteristic (e.g. attendance, discipline).
Multi-level modeling. Multi-level modeling is a type of regression analysis designed to handle
data nested within hierarchical structures. For example, student program participants are
nested within different schools, and the statistical testing should address both the
characteristics of the student and of the school. The purpose of this type of analysis is to explain
or predict the relationships among multiple variables, often of different types. In this evaluation
study, predictor or explanatory variables used in the analyses included student demographic
variables (e.g., race/ethnicity, economic status, English language learning, etc.), levels of
program participation (e.g. participation or non-participation, length of mentoring relationship),
and school characteristics (e.g., school level and percentage of students eligible for free or
reduced-priced lunch). A chart depicting the multi-level models explored in this study is
provided below.

Table. Summary of multi-level models used in the Seedling Mentor Program evaluation, 20152016
Outcome
Attendance

Discipline

STAAR:

Rate

Offenses

Met standard

Length of
mentoring match

Race/ethnicity

x

x

x

x

Economic
disadvantage status

x

x

x

x

Gender

x

x

x

x

English language
learner

x

x

x

x

Special Education

x

x

x

x

Program participation

x

x

x

Length of overall
program participation

x

x

x

Length of current
mentoring match

x

x

x

Student survey
responses

x

x

x

% Free/reduced
priced lunch program
participants

x

x

x

School level

x

x

x

x

School Predictors
(Level 2)
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Appendix B: Seedling School Contact Survey, Spring 2016
To elicit feedback on program implementation and outcomes for the 2015-2016 school year, the School
Contact at each Seedling supported school was asked to complete a program survey. Eighty-four percent
of the School Contacts (N=45) completed a survey. This response rate was determined to be
representative of the group at a 95% confidence level.

Survey Results
1. Consistent with results from prior program years, most School Contacts were very
satisfied with their communication with their Seedling Mentor Directors.
2015
Very satisfied
Somewhat satisfied
Not satisfied

2016
87.2%
10.3%
2.6%

92.1%
7.9%
0.0%

2. Compared with survey results from the prior year, significantly more School Contacts
reported the Seedling School Contact Guide supported their efforts in implementing the
Seedling Mentor Program on their campuses, and 100% said the roles outlined in the
guide were manageable.
2015

2016

Yes

71.8%

84.2%*

Somewhat
No
Unsure, I did not use it.

17.9%
2.6%
7.7%

5.3%
0.%
10.5%

3. School Contacts provided information about the methods and sources of information they
used in identifying prospective mentees.
a. As in years past, School Contacts (81%) reported they identified eligible participants
most often through referrals from teachers and other school staff. Consistent with
practices in past years, student referrals generally occurred after program information
was presented to groups or distributed in print (e.g. emails, flyers, letters, etc.).
b. Students or parents also may have self-identified as being eligible for program
participation.

4. School Contacts described how they introduced the program to caregivers. School Contacts
introduced the program using a couple of approaches. Most often, they personally contacted
caregivers to tell them about the program (e.g., parent conferences and phone calls). The second
most prevalent practice was to distribute program information in writing through letters, emails, or
flyers.
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5. Some School Contacts (17%) reported that all caregivers chose to have their child
participate in the program and another 17% of School Contacts were not sure why
caregivers declined the program. Others explained if a caregiver declined the program,
their reasons were often related to the difficult nature of incarceration.
If caregivers declined the program, what were the most common reasons?
Fear of others finding out, stigmatizing the
child
Reluctance to tell the child of the parent’s
incarceration

50.0%
34.6%

Mistrust of the Seedling program or idea

7.7%

Fear of school interference

7.7%

6. Most School Contacts (90%) prepared their mentees for the mentoring experience by
meeting with them personally to talk about what mentors were and the benefits of
having a mentor.
7. Most often, School Contacts used their personal knowledge of the child when matching
them with a new mentor.

Information from student's teacher
Personal knowledge of the student
Student interest survey, Seedling School Contact Guide
Other student interest survey

2015

2016

54.1%
94.6%
32.4%
8.1%

57.1%
88.6%
34.3%
14.3%

8. As School Contacts monitored Seedling mentoring relationships, they…
94.4%
77.8%

Conducted regular check-ins with mentees

69.4%

Talked with mentees when they had a problem

69.4%

Conducted regular check-ins with mentors

63.9%

Obtained feedback from teachers

63.9%

Observed mentors and mentees

58.3%
25.0%

Talked with mentors when they had a problem

Communicated with Mentor Directors
Talked with with mentee's caregiver
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9. 100% of School Contacts were satisfied with the quality of mentors recruited by the
Seedling Mentor Program. School contacts described mentors as being well-trained, caring,
dependable and great role models.

10. Almost all School Contacts were very satisfied with their Seedling experience in 20152016.
Not satisfied

2.5%

Somewhat
satisfied

2.9%*

Very satisfied

2015
2016

15.4%*
82.1%*

97.1%*

11. School Contacts described the valuable contributions of the Seedling program on their
respective campuses.
Seedling mentors provided consistent and stable relationships for
the children and were positive role models for children experiencing
difficulties and uncertainty in their personal lives.
Seedling mentors contributed to the development of emotional and
mental well being for the children.
The Seedling mentoring experience contributed to the improvement
of student academic and social skills.

12. When asked for program improvement recommendations, most School Contacts requested
additional mentors to serve eligible students currently on their waiting lists; others needed
additional assistance in identifying eligible participants.
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Appendix C: Seedling Teacher Survey, Spring 2016
Considering school-level structures and resulting teacher-student relationships, only elementary level,
homeroom teachers were asked to complete a survey for Seedling participants. Sixty-three percent of
the teachers responded. This response rate met a 95% confidence level with a margin of error of 5.9%.
Overall, teacher responses were highly positive and were consistent with survey results from previous
years (Looby, 2009 -2015). Results from the survey follow.
1. In my class, the child…
Does the best he/she can
Is open and receptive to learning
Participates constructively in class

35%

29%

32%
19%

30%

36%

26%

37%

34%

Does more than is required of him/her

21%

Works only as hard as necessary to get by

24%

Almost always

Often

30%
37%

13%

Refuses to put forth academic effort
Sometimes

10%

34%

40%
30%
49%

Almost never

2. As a result of the child’s participation in the mentoring program, his/her academic efforts improved
throughout the school year.

Strongly agree or
agree, 60%

Strongly disagree or
disagree, 21%

Not sure, 19%

3. In my class, the child…
Follows school and class rules

51%

Respects others’ rights and property

36%

Respects school personnel

30%

Works without disturbing others
Almost always

Often

22%
33%
36%

34%

25%

Sometimes

Almost never

23%
27%
28%
32%
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4. As a result of the child’s participation in the mentoring
program, his/her classroom behavior has improved
throughout the school year.

5. In my class, the child…
Trusts and builds relationships with others.
Is confident in communicating with others.
Is popular with others his/her age.
Has a lot of friends.

25%

42%

21%
16%
13%

40%

Often

6. As a result of the child’s mentoring
participation, his/her classroom interpersonal
relationships improved during the school year.

Not
sure
24%
Strongl
y
disagre
e or
disagre
e
17%

34%

38%

39%

8%

35%

42%

11%

Finds it hard to make friends.
Almost always

23% 10%

10% 24%
Sometimes

62%

Almost never

7. in my class, the child looks forward to meeting
with his/her mentor each week.

Strongly
agree or
agree
59%
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8. As a result of the child’s participation in
Seedling's Mentor Program, his/her overall
disposition improved throughout the school
year.

9. I would recommend that the child or children in
my class continue participating in the Seedling
Mentor Program.

Not
sure,
15%
Strongly
disagree or
disagree,
19%

Strongly
agree or
agree, 66%

10. Open-ended comments provided by teachers were positive overall, and they reported the
Seedling Mentor Program to be a “very good program”. Their comments were categorized into
four major themes.
a. Mentor Quality: Teachers described the importance of having consistent, positive role
models who were caring and supportive of the children.
b. Outcomes for Mentees: Teachers reported the children experienced improvement in
attitude, self-confidence, classroom and social behaviors, and academic skills as a result
of the mentoring relationship.
c. General Program Appreciation: Teachers were grateful for the support provided for
their students. They were complimentary of the hard work completed by program staff
and the mentors. They enjoyed having the mentors engage with the students and their
classrooms in general.
d. Program Improvement: A few teachers expressed concern about the consistency of the
mentor visits, as they did not always visit weekly.
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Appendix D: Seedling Mentor Survey, Spring 2016
Seedling mentors completed a comprehensive survey to provide feedback on program implementation
and mentee outcomes for the 2015-2016 school year. Survey questions focused on program
implementation, mentor program satisfaction, and their perceived student outcomes are summarized.
A web-link to the survey was emailed to 595 mentors with verified email addresses in May 2016, and
57% responded. This response rate was determined to be representative of the group at a 95%
confidence level. Of those responding, 34% were mentors who just completed their first year in the
mentoring program and 66% mentored in previous years.

New Mentors
1. New Mentor Orientation Manual. Forty percent of new mentors reported they referred to their
mentoring manual for ongoing support. Thirty percent of the new mentors did not refer to their
manuals, because they felt totally proficient. Others reported they did not refer to the manual
because they were too busy (17%), had misplaced it (21%), or “other” reasons (38%).
2. Mentoring Articles. Seedling staff emailed articles to new mentors to support their mentoring
experiences. Half of the new mentors reported they received and read all of the articles, and 46%
reported the received the articles and read most of them. Two percent of the new mentors did not
read the articles, and 2% did not recall receiving the articles.
Most new mentors reported the articles to be helpful as they began the mentoring match.

Extremely helpful,
22%

Mostly helpful,
51%

Somewhat helpful,
27%

3. New Mentor Satisfaction. Most new mentors were extremely or mostly satisfied with the support
they received as they began the mentoring process, and 90% reported their mentoring experiences
met their expectations.
Please indicate how satisfied you were with the following activities:

Support from your Mentor Director in
the first few weeks of your match
New mentor orientation
New mentor recruitment

63%
75%
62%

33%
21%
34%

4%
4%
2%

Extremely
satisfied
Mostly satisfied
Sometimes
satisfied
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Returning Mentors
4. How many years have you mentored?

2 years,
26.5%

3-4 years,
37.2%

5-6 years,
17.7%

7-9 years,
18.6%

Seedling Support
5. In 2015-2016, a lower percentage of mentors (49%) contacted their Seedling Mentor Director for
assistance than did mentors (54%) in the prior school year. However, more mentors contacted
their School Contact for assistance in 2015-2016 than did those in the prior school year.

54%

61%

66%
2014-2015

49%

2015-2016

Mentor Director

School Contact

6. Consistent with reports in the prior school year, most mentors reported their Mentor Director
and/ or their School Contact to be helpful.

Mentor Director, 2014-2015

58%

33%

9%

Mentor Director, 2015-2016

57%

32%

9%

School Contact, 2014-2015

57%

27%

11%

School Contact, 2015-2016

54%

29%

12%

Extremely helpful

Mostly helpful

Sometimes helpful

Not at all helpful
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7. Most mentors described their campuses as "friendly to mentors”.

2014-2015

68%

25%

71%

2015-2016

Extremely helpful

Mostly helpful

25%

Sometimes helpful

7%

3%

Not at all helpful

8. About 30% of mentors attend monthly training sessions each year.
31%

30%

2014-2015

2015-2016

9. Most often, mentors in 2015-2016 could not attend training because they could not take the time
from work to mentor and to participate in training.

I can't be away from work twice in one week.

45.7%
34.1%

I cannot attend sessions during the lunch hour.
I prefer reading the electronic newsletter.

19.8%

I feel well-prepared and do not require additional
training.

19.0%

I prefer online training.
I do not think the topics are relevant to my situation.

16.8%
6.0%

10. As a result of the monthly training sessions mentors attended with Seedling Foundation in 20152016, most mentors reported they felt more confident in the mentoring experience.

62%
Yes, definitely

37%
Somewhat

No, definitely not
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11. Mentors would be more likely to attend a training event if training sessions were…

closer to the workplace

21.6%

Other

20.8%

held on Saturday morning

19.3%

online

15.8%

23% of mentors
reported they felt
well prepared and
were not likely to
attend additional
training events
during the year.

12.3%

relevant to my situation
held on a weekday evening

10.2%

12. Mentors identified topics for which they would like to receive additional training, have repeated,
or taken to a deeper level.
Top 5 Training Suggestions from Mentors
•
•
•
•
•

How to better communicate with mentees to develop deeper relationships or address
difficult topics
Need additional activities designed to help develop relationships
How to address bullying
How to address transitions (e.g., when incarcerated parent returns, child moves to new
school or school level, etc.)
How to support students with special needs (e.g., attention deficit/hyperactivity, learning
disabilities, emotional disturbance, etc.)

The Mentoring Experience
13. About 35% of mentors reported meeting their mentee’s caregiver. Most often they met at the
school during lunchtime (17%) or at a school sponsored event (12%). About 3% of the mentors
met caregivers at a Seedling sponsored event.
14. Mentors rated their relationships with their mentees as…
2015-2016

50%

44%

6%

2014-2015

51%

43%

5%

Excellent

Good

Fair

Poor
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15.

89% of mentors reported they met with their mentee weekly, compared with 88% of mentors in
the prior school year.

16. Of the 11% of mentors who met their mentees less than once a week…

31% met three times a month
54% met twice a month

Work commitments
Mentee mobility

Reasons

11% met once a month

Mentee disinterest or absence

3% met less than once a month

School scheduling conflicts

20. When mentors spent time with their mentees, they most often engaged in the following:

89%

Talking/listening
74%

Playing games/ arts and crafts
Discussing problems

41%
22%

Supporting academic work

20%

Reading
Engaging in outdoor activities
Trying out suggested activities

15%
7%

21. Mentors believed the time with their mentees was …

2014-2015

34%

49%

14%

2015-2016

36%

49%

15%

Extremely helpful

Mostly helpful

Sometimes helpful

Not at all helpful
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22. Mentors rated their overall experience with the Seedling Mentor Program as…
2014-2015

73%

2015-2016

25%

71%
Excellent

27%

Good

Fair

Poor

23. As in the prior year, most mentors planned to continue their mentoring relationships in the next
school year. However, the percentage planning to return in the next school year was significantly
lower than in the prior school year.
85%

78%*

12%
Yes

8%

Undecided
2015-2016

2014-2015

24. Of the 12% of mentors in 2015-2016 who were not planning to mentor in the next school year, a
significantly greater percentage had not closed the relationship by the end of the school year.
78%

With a visit
I did not close the relationship.
Sent a letter

66%*
13%
22%*
9%
13%
2014-2015

2015-2016

25. A significantly greater percentage of mentors in 2015-2016 who could not continue a relationship
with their mentee in the next school year (33%) indicated they would be interested in mentoring
another child, compared with 26% of mentors in 2014-2015 who could not continue the
relationship with their mentee.
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Appendix E: Seedling Student Survey, Spring 2016
To ensure the surveys would be completed by a representative group of program participants, stratified
random sampling was used to select survey participants. Of the Seedling mentees who were in 3rd
through 12th grades, 250 were asked to complete a survey. Overall, there was a 87% response rate.
Survey respondents were representative of the population with 54% of the respondents in elementary
school, 38% in middle school, and 8% in high school. The overall response rate was representative of
the group at a 95% confidence level.
The student survey had multiple parts. Part 1 of the survey used questions from the Measuring the
Quality of Mentor-Youth Relationships Survey, originally developed for the evaluation of Big Brothers Big
Sisters agencies. The questions addressed youth-centeredness, emotional engagement, and satisfaction
in the relationship. Part 2 of the survey contained questions from Austin ISD’s Student Climate Survey
(2015), Snyder’s Children’s Hope Scale (1997), and the Big Brothers Big Sisters Youth Outcomes Survey to
describe mentee perceptions of their sense of hope, social engagement, and academic self-confidence.
Part 1: Mentoring Relationship Quality

2015

2016

%

Avg.

%

Avg.

My mentor helps me take my mind off things by
doing something with me.

95%

3.6

97%

3.7

Sometimes my mentor promises we will do
something, then we don't do it. +

15%

3.5

15%

3.5

My mentor is always interested in what I want to do.

95%

3.8

98%

3.9

5%

3.8

4%

3.9

My mentor and I like to do a lot of the same things.

90%

3.3

90%

3.3

It helps me when my mentor gives me advice.

92%

3.6

99%*

3.8*

I wish my mentor spent more time with me.

73%

3.1

80%

3.3

When I am with my mentor, I feel important.

92%

3.6

93%

3.6

I do not tell my mentor some things, because my
mentor might tell someone else. +

16%

3.4

21%

3.3

When I am with my mentor, I feel happy.

97%

3.8

99%

3.9

6%

3.8

2%

3.9

93%

3.6

89%

3.5

9%

3.7

10%

3.7

95%

3.8

96%

3.8

93%

3.6

95%

3.6

Percentages reflect combined ratings of very or sort of true

When I am with my mentor, I feel mad. +

When I am with my mentor, I feel disappointed. +
My mentor comes to see me when he or she is
supposed to.
When I am with my mentor, I feel bored. +
When something is bugging me, my mentor listens
while I talk about it.
My mentor and I are pretty close.

Source. Seedling Mentee Survey, Spring 2016
Notes. *Statistically significant at p <.05. +Item was reverse coded for survey reliability purposes. The average rating reported
was normalized to ensure consistent interpretation of results. It is desirable to have an average response rating of at least 3.0.
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Part 2: Mentee hope

2015

2016

Percentages reflect combined ratings of most or much of the time

I think I am doing pretty well.

92%

90%

I can think of many ways to get the things in life that are most
important to me.

85%

92%*

I am doing just as well as other kids my age.

83%

81%

When I have a problem, I can come up with a lot of ways to solve
it.

78%

76%

I think the things I have done in the past will help me in the
future.

81%

84%

Even when others want to quit, I know I can find ways to solve
the problem.

86%

87%

Part 2: Mentee social acceptance

2015

2016

I am always doing things with a lot of kids.

89%

I wish that more people my age liked me.

52%

I find it hard to make friends.

34%

I would like to have more friends.

54%

I am popular with others my age.

64%

I have a lot of friends.

82%

Part 2: Mentee academic self-confidence

2015

2016

Percentages reflect combined ratings of most or much of the time

I can do even the hardest schoolwork if I try.

87%

87%

I am/was well prepared to take the STAAR test.

91%

92%

I try hard to do my best work.

94%

92%

I feel successful in my schoolwork.

84%
90%

87%
91%

I can reach the goals I set for myself.
Since you have started meeting
with your mentor, have there been
any changes in your...
Interest in doing things
Relationships with others
Ability to talk about your feelings

Very
positive
changes
64%
43%
53%

Some
positive
changes
25%
32%
26%

Some
negative
changes
1%
7%
5%

Very negative
changes
0%
2%
4%

I
don't
know.
11%
17%
12%
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I will go to college after high school.

2015

2016

Percentages of mentees who answered Yes

Elementary School

79%

79%

Middle School

67%

87%*

High School

62%

73%*

All

74%

80%

Source. Seedling Mentee Survey, Spring 2016.
Notes. *Statistically significant at p <.05
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